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Abstract

Using TV411 at Home:
A Pilot Test of Home View and Outreach Models

Jerome Johnston, Leslie Isler Petty, and Shannon Y oung
Institute for Social Research « University of Michigan
December, 2000

Filot studies were conducted to explore the use of the multi-media adult education
program—TV411 (developed by the Adult Literacy Media Alliance)—in two different
distance learning models: Home View and Outreach. These modd s represent two points
on a continuum depicting different levels of support for adult learners using the TV411
materids. The feaghility of implementing and studying each modd, and the impact on
learner confidence, attitudes and knowledge, were examined.

A subset of eight of the videotapes and workbooks comprising the TV411 series
was used in the studies. Participants were asked to do three things each week: watch one
video, do some of the workbook activities, and maintain a portfolio of their work.
Students in the Outreach pilot were also contacted weekly by atutor and had the
opportunity to set up individua tutoring sessons. Tota time spent with the TV411
materids was significantly less than a sudent would have experienced in atraditiond
adult education class.

Pre and post measures examined the likelihood of students engaging in various
literacy behaviors, their confidence in literacy activities, and knowledge of specific kills
and information presented by TV411. In addition, participants portfolio contents were
examined.

Methodological issues and potentia impact of each modd on student learning are
condgdered in detail. Primary methodologica issues revolved around recruitment and
retention of study participants, both of which are typicdly difficult when deding with the
adult basic learner population. These pilot tests showed that distance learning with adult
basis learners presents some very red chdlenges. Successful distance learning requires
that the learner be salf-motivated and able to work independently. However, many adult
basic learners require support to develop these skills. Thus, future research must address
ways of providing adult basic learners with the appropriate guidance and support needed
for them to become independent learners. The concept of distance learning isagood
mode!; implementing it for the adult basic learner population requires fine-tuning to meet
the specific needs of this population.

Oveadll, for those students who completed the studies, TV411 seemed to have a
positive impact on their attitudes, confidence and plansfor future schooling. 1t dso had a
dight positive effect on their likeihood of engaging in specific literacy behaviors once
the study was over. Gainsin the knowledge presented in TV411 were smdl. Therewasa
direct relationship between the level of support (tutoring) that the student received and



their leves of confidence in performing math tasks and their scores on the “word work”
test of TV411-related knowledge. Scores on the math knowledge test so varied
depending upon the amount of tutoring, with those receiving low and moderate levels of
tutoring showing the greatest gains. This suggests that distance learning programs for
adult basic learners may do well to include a strong student support component. More
research is needed to examine both the impact and cost-effectiveness of various types of
student support.
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The designers and underwriters of TV411, an adult education program developed
by the Adult Literacy Media Alliance (ALMA), want to know the costs and benefits of
using TV411 in various forms of informa education. TV411 isaunique s&t of materids
for adult learners, conssting of televison programs and workbooks aimed at helping
adults learn by showing them how other adults have succeeded and by providing
opportunities for sudents to practice the skills and strategies presented in the materids.
TV411 isdesgned to be used in avariety of settings, ranging from traditiond literacy
programs and non-literacy socid service agencies to viewing and studying independently
in ahome setting. There is congderable variation in the ways in which students can use
the materids. Of particular interest are three models that represent a continuum of
externa support for sudent learning:

Home Viewing: adult learners view and study at home with
minima externd support.

Outreach: learnerswork at home, but are supported by a tutor
who makes regular contact with them and provides assistance
when needed.

Facilitated Group: agroup of learners meet and study together,
but in amode less intense than a traditional school-based class. A
facilitator (not necessarily a certified teacher) assists the group
with itslearning.

Each of these models provides a mechanism through which adult learners can
engage the TV411 materids. The modes vary in the demands they make upon the
student to take responsbility for his or her own learning and in the amount of support
they offer to sudents. All, however, represent possible ways for adultsto learn from
TV411.

While exploring the costs and benefits requires aforma research plan, studying
televison-basad interventions in settings other than traditiond classroomsis very
difficult. Accordingly, smdl-scale pilot studies are being conducted to determine the
feasbility of assessing the impact of each modd. Also, while the pilot sudy has smaller



numbers of adult learners than needed to draw confident conclusions about each modd’s
impact, the numbers are adequate to provide vauable insghtsinto the benefits and costs
of each modd.

In the summer of 1999, the authors conducted a pilot study of the facilitated group
model. The results were encouraging. After ten weeks of meeting for weekly 3-hour
sessions, many learners showed increased confidence in their academic skills. In
addition, they were more inclined to engage in the literacy activities promoted by the
series, they learned many of the concepts taught in the series, and they were motivated to
pursue other educationa opportunities after the intervention was over.

Research Plan

The present report covers Smilar pilot studies of the Home View and Outreach
models. In the Outreach pilot test, the efficacy of the TV411 materials was tested over an
8-week period between February and April, 2000. Students used 8 of the 20 TV411 video
programs and corresponding print materials. Twenty-five learners were recruited from
the New York City area. They were asked to do three things every week: watch one of
the TV411 videos, complete at least one of the workbook exercises, and work on their
persond literacy goals. Learners were contacted every week by atutor who inquired
about their progress, asked about difficulties they might be having, and encouraged them
to attend adrop-in tutoring session if they needed help. Fourteen participants stayed with
the project for 8 weeks and provided complete data on their experiences. They received
$100 for completing the studly.

The Home View test was conducted in two phases. The first phase took placein
communities located in Southeast Michigan; the second took place in New Y ork City.
Participants were promised $100 if they completed the study requirements and
participated in pre and post testing. For the Detroit-area study, 14 adults agreed to
participate; five completed the study. In New Y ork City, 11 were sdected to participate
and four completed the study. Attrition was quite high in both of these Sites.

The Participants

The 23 adults who completed the Home and Outreach studies varied in age (18-58)
and gender (haf were femaes). Fifteen had some employment, but they were poor: 15
reported personal income of less than $15,000 per year. None of them had graduated
from high school or earned a G.E.D. All were lacking in the educationa skills needed to
improve their employment options. Most juggle multiple responshilities and have
families who depend on them. As such, making time to further their own education —
even when they can see the benefits of doing so — places heavy demands on their aready
limited resources.

! See Johnston, J., Young, S.J., & Petty, L., (1999, September). Animpact study of TV411: Facilitated
group design—pilot test of procedures.



Learning Time

For both Home View and Outreach the average learning time spent at home was
about 15 hours. Participants watched most of the 8 videos, some more than once (5
hours). They did about half of the exercisesin each workbook (6 hours) and completed
one or two additiond tasks that they included in their portfolio (about 4 hours). In the
Outreach modd, tutoring added additiona learning time. The range of tutoring hours
was one hour to six hours, bringing the total for Outreach learnersto 16 to 21 hours. This
isasmdl fraction of the time alearner would spend in a school-like course.

Impact of TV411

TV411 hopes to encourage students to continue their education and provide them
with some of the skills needed to succeed in doing so0. The Outreach and Home View
models, therefore, are being tested as possible ways to provide a positive educationa
experience to adults who are not currently committed to pursuing dassesin formd
literacy or educationd settings. (In the pilot studies we recruited some of the study
participants from waiting lists for G.E.D. prep courses, these people dready had some
commitment to further their education.)

To assess impact, measures were devel oped that aretied to ALMA’ s broad set of
godsfor learners and to the specific content of the videos and workbooks used in the
studies. Each of the measures administered to the students was designed to tap the
knowledge, beiefs, and attitudes promoted in the videos and workbooks. Before and
after the study, participants were interviewed in a45-minute face-to-face sesson. They
aso completed tests of mathematics and word skills. Prior to the intervention, students
took reading tests to ensure their reading levels fell within the range for which the TV411
materids were designed (grades 5-8). In addition, participants were asked to maintain a
portfolio—a collection of their TV411-related work—and these were examined for
evidence of learning and growth.

What impact did exposure to the TV411 videos and workbooks have on the

participants? We assessed impact by looking at changes in the participants over the eight
weeksin five aress.

Likdlihood of engaging in the literacy activities modeled on
TV411

Confidence in the modeled literacy activities
Plansfor further education
Portfolios

Knowledge of the key concepts (math and “word work”) taught in
the TV411 materids.



The firgt three areas measure whether the experience affected participants “literacy
life’ and beliefs about their literacy skills. The fourth assesses whether their writing or
meath practices exhibited growth, and the fifth indicates whether they learned specific
skills taught in the shows and workbooks. These are all areas where participantsin the
facilitated group study exhibited growth. The findings for Home View and Outreach are
summarized below.

Likelihood of engaging in the literacy activities modeled on TV411. At both the
pretest and posttest interviews, participants were asked how likely they wereto engagein
spexific literacy activities. Home View participants showed an increased likelihood of
writing a poem and adight increase in doing personal writing, acollection of kills
related to writing. They showed little change in the likelihood they would engage in any
of the other literacy activities presented in TV411. Outreach participants showed alarger
average increase in their expectations of engaging in specific literacy behaviors, with the
largest gains noted on plansto write an essay, edit their writing, and write a poem or
song.

Confidence in the modeled literacy activities. Viewing had a moderate impact on
the confidence of participantsin both the Home View and Outreach conditions—
especidly for activities where confidence at the basdline was quite low. It appears that
watching other adult learners succeed at writing, editing, and doing math has a positive
effect on the viewers own confidence. Thisis probably enhanced when they do
workbook exercises where the levd of difficulty is moderate and successis likdly. It
was aso enhanced more for those who took advantage of the tutoring.

Plans for further education. More than haf of the participantsin each group
changed their educationa plansto include further schooling. This suggests that viewing
modd s of adults who have successfully returned to school may affect viewers
perceptions of their own abilities to aso succeed in returning to school. Thus, TV411
may not only increase viewers confidence in performing specific literacy activities but
aso provide them with the confidence necessary to consider more forma education.

Workbooks and portfolios. \WWorkbooks included a variety of activities, including
learning how to read a pay stub, improving spdling, writing a persond letter, reading
food labels and figuring out percentages. Participants completed about haf of the
exercises in the workbook. In addition to workbook exercises, participants typicaly
created one one-page entry in their portfolio each week. The entry was dmost dwaysin
response to a suggestion in the workbook. Itemsincluded aletter, a short essay, a poem,
or apage of math practice. Although these entries appeared to the researchersto be
smple responses to an assgnment, participants viewed & least some of them as
important learning points. When asked at the end of the eight weeks, dmost every
respondent selected at least one item they said represented something they had never
done before. Outreach and Home View portfolios showed similar patterns of content,
focus, and developmental levels of student work. Portfolios conssted primarily of
workbook activities and showed little evidence of reflection or evauation of the work
included. Thisis nat surprisng, however, given the extensve amount of modeling and
practice required to successfully utilize portfolios as a reflective and developmenta tool.



Knowledge of the key concepts taught in the TV411 materials. Prior to
watching TV411, the Home View group knew most of the mathematics content focusing
on numeric literacy and about haf of the content focusing on averages and percentages.
They adso knew most of the word concepts (prefixes/suffixes, synonyms/antonyms, and
how to use adictionary). This group increased their scores very little—from 81% at the
basdline test on both measures to 82% for math and 84% for word concepts.

The Outreach group had lower basdline scores. They scored 75% on the math and
66% on word work. They increased their scores much more. The average score on the
math test increased from 75% to 83%; on the word work test the average scores increased
from 66% to 85%. Improvements on the word work test were directly related to the
amount of tutoria support students received.

Learner’s reading skills. Thereading ability of mogt of the learnersin these two
dudies wasin therange that ALMA sees asits primary audience—adults reading at the
5" _ 8" gradelevel. A small number of learnerstested at levels below and above this
range. There were no differencesin the learning gains for these out- of-range groups.
Indeed, those & the lowest reading level showed increased confidence in reading after the
aght-week test.

Lessons from the Pilot Studies

The pilot tests provide information on the implementation and viability of two
different distance learning moddls. They highlight the difficulties in both recruiting and
maintaining asample. In addition, they point out some difficultiesin usng distance
learning with an ABE population. Distance learning is premised on the idea that students
are cgpable of working independently with little externd support. Many adult learners
lack this skill. The pilot tests dso suggest that while the tutor support provided in the
Outreach modd is effective, it comesat acost. The use of asingle tutor for up to 25
sudentsis very labor intensive, because it deals with learnersone a atime. It isamore
expensive modd than one where learners meet as a group with atutor, even if the group
mests informaly and only for afew hoursat atime. The pilot Sudies raise questions
about the best ways to use portfolios in distance learning. One other lesson concerns the
feashility of doing research on learners who work at adistance. Itisindeed possible,
though it does require face-to-face interviews to measure many of the concepts assessed
in these sudies.

Recommendations

ALMA has attractive and compelling materids. When adult learnersin the target
audience engage the TV411 materias even for ardatively short period of time, their
attitudes, behaviors, and knowledge are affected in postive ways. But TV411lis
competing for the attention of an audience that isill-equipped for independent home
study and lacking in motivation to seek out what TV411 hasto offer.



To successfully reach and support alarger audience that might be interested in non-
classroom learning, the authors recommend additiond research on new ways to reach and
support this audience. Experiments are needed in promoting the series to itsintended
audience and to the community agencies that serve as gatekeepers for that audience,
Experiments are dso needed in ways to orient the audience to the essentia e ements of
independent study—especidly to the use of a portfolio as alearning device. Findly,
experiments are needed in ways to support learners beyond the smple modd of atutor
making weekly calls. These recommendations are daborated in the concluding chapter.
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Chapter 1
Studying the Impact of TV411

The designers and underwriters of TV411, an adult education program developed
by the Adult Literacy Media Alliance (ALMA), want to know the costs and benefits of
using TV411 in various forms of informa education. TV411 isaunique s&t of materias
for adult learners, congsting of television programs and workbooks aimed at helping
adults learn by showing them how other adults have succeeded and by providing
opportunities for sudents to practice the skills and strategies presented in the materias.
TV411 was designed to be used in a variety of settings, ranging from traditiona literacy
programs, to non-literacy socid service agencies, to viewing and studying independently
in ahome setting. Thereis consderable variation in the ways in which students can use
the materias. Of particular interest are three moddl s that represent a continuum of
externd support for sudent learning:

Home Viewing: adult learners view and study a home with
minima externd support.

Outreach: learnerswork at home, but are supported by a tutor
who makes regular contact with them and provides assstance
when needed.

Facilitated Group: agroup of learners meet and study together,
but in amode less intense than a traditional school-based class. A
fadilitator (not necessarily a certified teacher) assists the group
with its learning.

Each of these modd s provides a mechanism through which adult learners can
engage the TV411 maerids. The modds vary in the demands they make upon the
student to take respongihility for hisor her own learning and in the amount of support
they offer to students. All, however, represent possible ways for adults to learn from
TV411.

While exploring the costs and benefits of each mode requires aformal research
plan, sudying teevision-based interventions in settings other than traditional classrooms
isvey difficult. Accordingly, smdl-scale pilot studies are being conducted to assessthe
feadbility of assessing the impact of each modd. While the pilot sudy has smaller
numbers of adult learners than needed to draw confident conclusions about each moddl’s
impact, the numbers are adequate to provide vaued insights about the benefits and costs
of each modd.

In the summer of 1999, the authors conducted a pilot study of amodd inwhich
learners attended weekly group mesetings where afacilitator helped learners use the
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materials and provided guidance when requested. This modd provided a supportive
ingructiond setting in which students were encouraged to interact with one another as
well aswith the facilitator. We refer to this modd as the facilitated group modd. While
chalenging, we found that the research on thismodel could be done and that the impact
was promising, particularly from amotivationa standpoint. After tenweeks of weekly
three-hour meetings, many learners showed grester confidence in their basic skills, were
more inclined to engage in the literacy activities promoted by the series, learned some of
the concepts taught in the series, and were motivated to pursue other educationa
opportunities as aresult of their experience. (See Johnston, J., Young, S.J.,, & Petty, L.,
1999.)

The other two ingructiond moddls—Outreach and Home View—represent
different types of distance learning. Distance learning typicaly involves using technology
(e.g., televison, videotapes, ontline resources) to provide ingtruction to students who
work independently, athough students may aso have contact with ateacher. It isnot
uncommon for students and teachersin distance education programs to be separated by
location or time. The examination of distance learning models for adult basic skillsis of
particular interest, as a mgjority of states are consdering the implementation of some
form of distance learning programsto help reach adult learners. Many state directors of
adult education think that distance learning has the potentid to reach learners that are not
currently served by existing adult education programs (NIFL, 2000).

In the Outreach model explored in this study, students view the programs and
complete workbook activities a home. In addition they receive ingructional support
from atutor who contacts them weekly and arranges one-on-one learning sessons. In the
Home View modd, students work completely independently, with only minimal contact
with the research staff during the course of the study. Both models encourage
independent work, but the Outreach modd provides students with another level of
support not available to the Home study participants. This report chronicles the
experiences of students who participated in the Outreach and Home View studies. It
documents their responses to the TV411 materials, and assesses the impact of the
materids and the tutoring vs. independent learning experience. It aso reports on the
most chalenging agpect of distance learning with ABE adults. recruitment and retention
in both of these models.

In the Outreach pilot te<t, the efficacy of the TV411 materids was tested over an 8-
week period between February and April, 2000. Students used 8 of the 20 available video
programs and the corresponding print materids. Twenty-five learners were recruited
from the New York City area. They were asked to do three things every week: watch one
of the TV411 programs, complete at least one of the workbook exercises, and work on
their persond literacy goads. They were aso encouraged to meet with their tutor on a
regular basis. Fourteen participants stayed with the project for 8 weeks and provided
complete data on their experiences.
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Design Schematic for Evaluation of Outreach and Home View Modes

Design
Baseline For 8 weeks, participants view aTV411 program, complete Follow-up
interviews & parts of the companion workbook, develop portfolio interviews &
testing with each  activities, and—for Outreach—work with atutor as needed. testing with
participant each participant

The pilot test for the Home View modd utilized the same 8 video programs and
corresponding print materials used in the Outreach study. In this model, students
received copies of the videos. Throughout the study, students worked independently or
with a partner to watch the videos and complete the print materids. The Home View
study was conducted in Detroit in the winter of 2000 and again in New Y ork in June and
July. Nine people finished the home study: five of the 14 participants from the Detroit
areaand four of the 11 participants from New Y ork.

The Concept of Efficacy Testing

Two types of sudies are frequently employed in the evauation of interventions:
efficacy sudies and effectiveness sudies. The present study of TV411 isan efficacy
sudy. An efficacy sudy seeks to understand the potentid of an intervention when it is
used under ided conditions. An effectiveness study seeks to measure impact of an
intervention under typica patterns of use. The efficacy sudy is useful because it permits
isolating the potentia of an intervention early in its development. Every innovation—no
meatter how good—requires time, money and effort to get it recognized, adopted and used
aufficiently to have its impact felt widdly in acommunity. It often takes yearsto get a
target audience (or even service agencies) to become aware of anew intervention and use
it on aregular basis. Doing an efficacy sudy early in the life of an innovation permits
discovering the potentid of the intervention before investing the money and effort in its
promotion. It aso helpsidentify factors that may influence how adopters respond and that
help the designers plan their promotion efforts. The question being asked isthis what is
the potential of this product to affect the lives of adult learners? The efficacy question
can be answered by selecting a sample of the target audience and introducing them to the
materials under conditions that ensure both intensive exposure and direct engagement. 2
Because the current study focused on student use of the materids outside of the
classroom, every effort was made to provide the students with the opportunity for
intensve engagement of the materias, however, the degree to which they took advantage
of that opportunity varied.

2 The efficacy concept is more fully developed in the following article: Johnston, J. (1981). Evaluation of
curriculum innovations: A product validation approach. In Aslanian, C. B. (ed.), Improving educational
evaluation methods: Impact on policy, pp. 79-100. Newbury Park, CA: Sage.
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The TV411 Curriculum

The TV411 curriculum is designed to be an integrated, two-part intervention
comprised of videos and workbooks. A third eement, developing a portfolio of one's
literacy work, is encouraged in the workbooks and inthe 7V411 Users Guide. (Portfolios
are discussed in more detail in Chapter 3.) Idedly, learners view the videos on aregular
bas's, complete various workbook activities that spark their interest, and maintain a
portfolio of literacy and life-skills tasks on an ongoing basis. The videos and workbooks
are dructured in amagazine format. This format was intentionally modeled on popular
televison programs and advertisements. Segment lengths run anywhere from 22 seconds
to just under Sx minutes. The series has recurring characters (e.g., Question Man, who
asks for information from people as diverse as atoll collector and a meter reader; and
Laverne, ahdpful sdes clerk) and segments (e.g., Milestones, which profile adults who
have succeeded in their education; Buzzwords, which teaches new vocabulary words,
Dictionary Cinemain which viewers learn to use a dictionary; and, Sports Smartsin
which math concepts are presented). The basic skills are presented in the context of red-
life Stuations that are likely to be relevant and interesting to adult learners (seethe TV411
Teacher’s Guide for afuller description of the ALMA curriculum and program content).
Each video and corresponding workbook covers multiple topics. This sirategy reflects a
sampling approach in which learning is expected to occur based on viewers' individua
needs. It isnot anticipated that every viewer will engage dl of the ideas in each segment
or workbook.

The TV411 curriculum aso presents information on specific skills (e.g., subject-
verb agreement, how to figure out a percentage, how to use athesaurus). It stresses
attitudes and beliefs about learning, working from the premise that dl adults are life-long
learners. It hopesto provide adult learners with strategies they can usein their literacy
activities and to encourage them to further their education. To meet these curricular
gods, TV411 utilizes two ingructional methods: direct ingtruction and modeling. The
direct ingruction component is used for teaching factua and procedura knowledge. In
this type of ingtruction, students are provided with definitiona and/or factua knowledge
and are taught in a step-by-step manner how to apply that knowledge. For example,
sudents are taught what a thesaurusis and how to useit; they are dso taught what a
mathematica averageisand how to cdculateit. Thereisdirect ingruction in both the
video and workbook; the workbook provides opportunities to apply knowledge aswell.

Modeling involves having a character in the video perform abehavior and be
rewarded for it. The character must be someone with whom the viewer can identify by
virtue of some shared or admired characterigtic, such as smilarity of features or
circumgtances. The reward can be intrindc or extrindc. The Milestone festures mini-
documentaries of adults successfully reaching their goals. Adult viewers who dropped
out of school and are till reading at a sixth-grade level can easlly identify with red-life
adult learners such as Ddlas Farmer. Ddlasis hindered as an auto mechanic by his
inability to read repair manuds. In addition, he feds guilty his 11-year-old son may
follow in hisfootsteps and not learn to read. So he finds a tutor, learns how to read, and
saves his auto repair business. His son responds to the model of his father and learns how
to read aswdl. Ddlasisrewarded in many waysfor his efforts.
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Another Milestone character, Sheila Greene, is unemployed. She discovers she
lacks the reading scores necessary to quadify for the travel agent job she wants
Determined to qualify for the next training class for travel agents, Sheila contacts aloca
literacy center and beginsto engage in literacy behaviors (e.g., reading a newspaper every
day). As she reads the newspaper, she circles unfamiliar words and then later looks them
upinadictionary. Sheilaaso discusses the importance of setting aside a specia place
and time each day to work on her reading skills. Viewers are able to see how they could
use theseideas as part of their own learning process. Shellahas the potentid to serve as
both a generd ingpiration for other adults to get further education, and as a modd for
drategies that can help any adult learner cope with reading and study problems.

TV411 Materials Used in the Field Test

Videos

ALMA and ISR daff discussed the components of the different videos to determine
the eight videos to be used in the study. After completion and review of the content
andyss of the TV411 curriculum, videos 1-4, 7-8, 11, and 13 were selected for the
Outreach and Home View studies.

Workbooks

Many of the activities contained in the workbooks are elther reflections or
extensons of video segments. For example, in the Sports Smarts segment in Video #2,
viewers are introduced to the concept of percentages. The accompanying workbook then
provides a hands-on exercise caculaing percentages, changing decimds into
percentages, and rounding numbers. Workbooks are intended to serve as a companion to
the videos. However, concepts presented in a particular video may or may not be
covered in the corresponding workbook. ALMA'sintent was for the workbooks and
videos to complement each other, but also for each to be able to stand done.

Each workbook follows a consstent format and includes six feature types. Super
Models, How-to, Good Reading and Writing, Learn About, Brush Up, and People.
Writing activities are predominantly focused on persona writing and are recommended
for incluson in anindividua user’s portfolio. Workbook exercises so focus on
building readers grammar, punctuation, and spelling skills.

Portfolios

In addition to viewing the videos and completing workbook activities, participants
were asked to keep a portfolio of ther literacy activities ALMA views portfoliosas a
tool for student learning and provides ingtructions on keegping a portfolio in the
TV411User’s Guide. Portfolio usein the sudy is explained in more detall in the Chapter
3.
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Modeling the Effects

What is TV411 trying to accomplish? Examining the TV411 Teacher’s Guide
yiddstheseideas (ALMA, 1999).

“Our god isto incite viewersto engage in literacy practices more
frequently by cregting opportunities, rewards and visbility for
doing s0.” (page 11, emphasis added)

“By explaining and demondirating the kills, Srategies and literacy
practices involved in these kinds of activities, the program
provides learners with tools to increase their effectiveness as
readers, writers and math-usersin everyday Stuations.” (page 4,
emphasis added)

“The curriculum models, explains and provides opportunitiesto
practice how to:” (page 18)
- read to complete an action; read for
information; read for pleasure; read for
enrichment or inspiration; and read to learn
new words

write to get something done, write as socidl
communication, write for yoursdf; and learn
to proofread and edit your writing.

improve killsin solving *“how much” math
problems; comparison problems; and
ng chances problems.

The TV411 materids are amix of motivational messages and direct ingtruction.
The TV shows contain engaging stories about adults who have turned around their lives.
Many of these adults have learned how to read and write late in life and have had to
overcome many obstacles to better their livesinthisway. These learners stories can, by
themsalves, affect the beliefs and attitudes of viewers about the value of engaging in
literacy activities and the expectation that they might succeed in doing so. In addition,
these segments demondtrate learning strategies that students can adopt. Both the shows
and the workbooks are more than inspirational; they contain direct instruction about
concepts (e.g., the definition of interesting words) and procedures (e.g., how to caculae
the average of a st of numbers).
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These ingructiond eements and their possible effects on learning are captured in
the causd modd diagrammed below.

Causa Modd of TV411 Effects
Examined in the Pilot Study

Learner Activities I ntermediate Outcomes Distal Outcomes

" View Videos . ?.?gg Sills
» Complete Workbook .
Exer%is&s —>| « Educaiond Plans  |<—> _
* Do Extra Assign- I?\;I]%dele elcT
ments; Practice the _
Modeled Activities T Literacy
» Receive Ingtruction Activities
& Feedback from > . Knowledge (Facts, <"___>
Life Skills)
e Overdl Ability to
Read and Write

Confidence. Inthe course of the 8 weeks, participants read many new things,
practiced their writing, and tried math problems they formerly thought were too difficult.
Asaresult of succeeding at these tasks, participants confidence in performing these
tasks should increase.

Educational Plans. Viewing stories of adults who have succeeded, succeeding at
various TV411 activities and receiving reinforcement from the tutor (in the Outresch
model) should aso result in participants gaining the confidence to go back to schoal to
continue the learning begun during the intervention.

Engage in Modeled Literacy Activities. ALMA hopesto “incite viewers to engage
in literacy practices more frequently.” This could happen in response to severd factors:
having a positive affective response to the modeling and testimonias on the video, trying
and succeeding at the literacy tasks provided in the materids, and in the case of the
Outreach modd, receiving reinforcement and encouragement from the tutor.

Knowledge and Skill. Both the videos and workbooks provide direct instruction on
awide variety of topicsin the areas of writing, reading, and life kills, aswdl as
vocabulary. The workbook provides a chance to practice some of these skills, and in the
Outreach modd, the tutor provides direct instruction on topics of interest to each
individual participant. Content Analysis of TV411.
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Content Analysis of TV411

Prior to developing the measurement for this pilot study, researchers performed a
content analysis of the TV411 materids to categorize the instructional, motivationa, and
behaviord dements of the curriculum (included in the Appendix). The chart below
summarizes the andyss. ALMA aso conducted their own content analysis. Both were
used to determine show selection and guide measurement devel opment.
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Examples of TV411 Content Categories

Category

Description*(examples only, not a complete listing)

Math and Finances

Math (percents, averages)

Personal Finances (understanding a pay stub, setting up a
family budget)

Genres and Literacy Resources

Introduction to genres and types of texts: Content,
structure, and use (poems, short stories, memoirs, etc.)

Literacy resources and how to access them (library use,
reference books)

Use of texts and parts of texts (e.g., understanding how to
use atable of contents or index)

Reading Behaviors and Strategies for
Engaging Texts

Using context cluesto figure out word meanings
Circling or underlining unfamiliar words
Using adictionary or thesaurus

Comprehension

Writing Behaviors and Strategies for
Creating Texts

Freewriting, writing first drafts, editing, etc.

Writing as Social, Business, or Personal
Communication

Greeting cards
Business and complaint letters, memos, and messages

Journal writing, personal letters, songs, poems

Mechanics of Writing

Spelling, , punctuation, subject-verb agreement, etc.

Life Skills (they don’t see this as a
separate category)

Family and self development
Medical/Health

Finance

Job related skills

Reading and Learning New Words

Vocabulary

Using context to understand words
Synonyms and antonyms

Prefixes and suffixes

Compound words

Modeling of Literacy Behaviors,
Strategies, and Successes

Milestones episodes of adult learners’ successes and
strategies for learning, student writers, Reflections
segments about reading and writing strategies

The shows included in the pilot studies reflect the range of topics presented in
TV411. The primary focus of the shows was on reading, writing, and math skills.
However, in keeping with the TV 411 approach, these topics were presented in red-life
contexts. The sdection of content is not designed to promote mastery of a specific area.
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The math and finances content areaincludes such traditional math lessons as
caculating an average or apercent. It also covers how to set up and use afamily
budget—a clear example of red-life uses of mathematics. Reading-related topics include
reading behaviors, how to engage texts, an introduction to various genres, and how to
access various literacy resources. Writing topics focus on encouraging students to write,
the various uses of writing (persond, socid, business), and on ingtruction in mechanics of
writing.

Although Life Skillsis listed as a separate content areain this content andysis,
mogt Life Skillstopics aso fal within the more traditiond literacy areas. For example,
writing a cover letter is both alife skill and awriting skill, and family finances clearly
involve mathematics. However, some topics covered, particularly those related to hedlth
and family issues, are somewhat outsde the typical range of literacy activities. However,
ALMA does not see this a separate category, arguing instead that the skills and strategies
they teach are presented through these areas.

The content anaysis reflects the nature of the TV411 curriculum, which includes
both learning specific skills and learning how to be an independent learner. The
curricular approach isiterative, rather than sequentid, in nature. Thus, one concept may
be presented in different waysin severd segments and it is not necessary to see dl rdated
segments, or to view them in any particular sequence, to learn the material presented.
Thistype of curriculum is gppedling to an audience that has typically shunned school
after failing repeatedly in textbook- based courses that emphasize mastery of extensve
interrelated facts and procedures. Thus, the TV 411 approach may provide adults with the
confidence and skills needed to continue their education. Theflip side of this, however,
isthat this curriculum does not equate to mastering a content area intheway thet is
required to succeed a high-gtakestests such asthe GED.  To reflect the focus of the
TV411 curriculum, our evauation will look at changesin learners atitudes and
confidence in addition to knowledge gains as aresult of exposureto TV411.

Data Collection

Measurement Strategy

The Outreach and Home View studies used a pre-post design. Each learner served
as his’her own control. Before the first regular meeting of the intervention, and again
after eight weeks, each participant engaged in a 45-minute face-to-face interview. During
interview sessons, participants also completed basdine and follow-up skillstestsin the
aress of mathematics and word work—i.e., vocabulary, grammar, and usage. These
interviews, dong with the skills tests, comprise the pretest and posttest for the study. In
addition, participants were asked to maintain a portfolio with work completed ether in
conjunction with TV411 activities or simulated by TV411 materials. Completed
portfolios and brief reflective notes for portfolio contents also provided insght into

10



TV411 Home Outreach Pilot Study

sudents' interests and their development as writers and thinkers. The array of measures
is summarized in the measurement chart at the end of this chapter.

Measures

The impact of these distance-learning modelsis assessed in threeways.  The first
method is through an examination of the shifts (from pretest to posttest) in each
participant's beliefs, attitudes, and behaviors regarding literacy activitiesin higher life,
The second way is through a pre-post literacy skills assessments tailored to the
ingtruction offered in the videos and print materias. An andysis of the content of each
participant’s portfolio provides the third way to examine the impact of these distance-
learning models. The measures are designed to capture what istaught by TV411. Itis
important to note that the amount of exposure to TV411 maeridsis sgnificantly less
than the exposure students would be expected to have in atraditiond adult education
class. Thus, the expectations are that any gains will be modest due to the limited
engagement with the TV411 content.

These measurement categories were selected following well-established theories on
the effects of video- and print-based interventions similar to TV411.3 Beow are brief
descriptions of the measurement categories.

Bdiefs ...about the possibility for improving their livesin areas
modded on TV411: pursuing further education, finding ajob,
helping ther family, expressng ther fedings in writing, and
managing the adminigrative aspects of ther lives such aswise
purchasing, budgeting, and managing consumer credit.

Knowledge: ... of efficacious waysto reach their gods using a
library, seeking appropriate reference materids, usng journas or
medical records, etc.--the tools advocated on the shows and in the
workbooks

Attitudes. ...toward doing these ectivities
Interest: ...in performing the enabling activities of being

"educated": asking questions and seeking answers, writing for a
purpose and for pleasure, etc.

3 See, for example

Johnston, J. & Ettema, J.S. (1980). Positive images: Breaking stereotypes with children'stelevision.

Johnston, J. & Ettema, J.S. (1986). Using television to best advantage: Research for prosocial
television. InJ. Bryant and D. Zillmann, Perspectives on media effects, pp. 143-165. Hillsdale,
NJ: Erlbaum.

Rogers, EIM. & Storey, J.D. (1987). Communication campaigns. In C. R. Berger & S. H. Chaffee
(ed.), Handbook of communication science, pp. 817-846. Newbury Park, CA: Sage.

11
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Confidence: ...that they are competent to do the literacy activities
modded in the materids

Behaviors ...use of the behaviors highlighted on TV411—writing
different kinds of text, reviang and editing the text they write, etc.

Knowledge: ...of avariety of facts and skills taught in the shows—
caculating averages and percentages, the meaning of particular
words, reading a map, €tc.

Reading Assessments

An earlier sudy of the impact of TV411 on reading levels indicated no change pre
to post in participants reading levels as aresult of working with the TV411 materids.
Given that one grade level advancement in astudent’ s reading level often takes as much
as 100 hours of focused ingtruction, participantsin the TV411 pilot studies were not
expected to make grade-levd gains. Research on this topic conducted during the
Facilitated Group pilot confirmed this expectation. As aresult, reading assessments were
used in the Outreach and Home View studies primarily for screening and informetiona
purposes. The TABE was used during the Outreach as a means of prescreening study
candidates to ensure their reading levels were congstent with the levels a which the
TVA411 materials were designed. A tailored TV411 test was used in the Detroit-area
Home View study and the TABE for the New Y ork area Home View study as means of
prescreening potentia candidates. The Mini-Battery of Achievement (MBA) was used as
abasdine measure for both the Outreach and Home View studies to test the reliability of
the other reading measures.

A note of caution regarding the use of reading tests as screening measures for study
participantsis needed. ALMA describes TV411 as being designed for the adult basic
learner — that is, astudent at approximately the 5" through 8" grade reading level. There
aretwo issues to consider here. Firg, it isdifficult to obtain an accurate assessment of
adults reading levd. Although there are many widdy used standardized tests, noneis
highly religble. Because there is variance among tests (and even on test-retest with the
same ingrument), the reading test was used only as agenerd guiddine for determining
student reading levels. Second, ALMA’s own materials cover awide reading range.
Reading levels calculated for the activities in the TV 411 workbooks being used in the
study ranged from the 4" grade to the 12" grade levels. Asaresult, amore libera
participant selection process was considered appropriate for this study. Students scoring
a the mid-fourth grade level through the upper ninth grade level were included in the
study; given the problemsinherent in the reading tests and the variation in the reading
levels of the TV411 materids, the authors are confident that al participants are an
appropriate target audience for TV411.

Writing Assessments

A key dement of literacy isthe ability to effectively communicate in writing. In
recognition of thisfact, TV411 video and print materias place considerable emphasis on
writing skills and encouraging people to write. However, because students were working

12
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independently with little or no tutor or teacher support, researchers did not anticipate any
pre-post change in participants writing abilities. Thus, no forma writing assessments
were conducted, athough an examination of the content of participants portfolios
provides some ingght into the writing students completed during the study.

TV411 Measurement Overview

Instruction

Learner-initiated I nstruction

All Video and Workbook Content +

TV411-modeled literacy
behaviors: frequency last
mo.; intention for next
month; confidencein
literacy skills;
educational plans

Test: math & mechanics
of writing concepts
taught on TV411

Reading Level Test
(MBA)

Week No. — view one 3 4 5 6 7 8
show and one workbook
each week
Show No. 3 4 7 8 11 | 13
Baseline Long Arc Measurement Follow-Up

TV411-modeled literacy
behaviors: frequency
last mo.; intention for
next month; confidence
in literacy skills;
educational plans

Test: math & mechanics
of writing concepts
taught on TV411
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Chapter 2
Recruiting the Participants

The target audience for TV411 is among the hardest to recruit to any form of
educationa intervention. By definition, the audience is made up of people who have not
succeeded in attaining the education levels needed to compete with confidence in the
U.S. workforce. Even those who graduated from high school failed to derive sufficient
skills from that experience to cope with complex job demands. For those who drop
out, thereisthe sense of failure that comes from fedling they don’t quite measure up.
Despite the fact that the economy demands increasingly more educetion for even low-
skilled jobs, many Adult Basc Education (ABE) learners are likely to avoid returning to
agteof previousfailure.

The target group faces logigtica chdlenges aswel. Many hold some form of
employment, but for many the jobs are a odd or variable hours. Add to thisfamily
responghilities that often include children and one can assume that the target audience
for TV411 live such complicated livesthat fitting in one more activity like regular home
study isnot an easy “sdll.” In addition, we were aware that the drop-out rate for students
who enrall in adult education classesis quite high; it is not uncommon for 25% - 70% of
adult basic learners to drop out of classes. With these consideraions in mind, we
gpproached the recruitment task with some trepidation. Because one of the primary goas
of apilot study isto address methodologica issues, matters related to recruitment and
retention are discussed in detall.

The Home View Sample

Recruiting for the home study was done in two phases. Thefirst phase was done in
the Detroit areain January of 2000. The results—both for recruiting and retention—were
S0 disappointing that it was decided to repest the processin New York City. In New
Y ork an attempt was made to recruit from different sources that might yield greater
Success.

Phase I: Detroit

Finding Organizations to Help Recruit a Sample

ALMA hopesthat TV411 will be an effective method of reaching undereducated
adults who have not yet made the decision to resume their education. It is hoped that the

* See Bachman, J.G. (1976). Dropping out—Problem or symptom? Ann Arbor: Institute for Social
Research.
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program may serve both as an indructiona vehicle and as amotivationd force for this
population. Therefore, one of the gods of the Home Study pilot test was to test the
materials with this target audience: adults who were not actively involved in literacy
training. We knew it would be difficult to recruit this population; what surprised us was
how much more difficult it was than we anticipated. The recruitment strategy in Detroit
was to gpproach avariety of literacy and community organizations and ask for their
assgtance in reaching the populations they served. In hisbook, /iliterate America, (1986)
Jonathan Kozol argues that the most effective way to recruit people to participatein
literacy programsisto go directly into the communitiesin which they live. Building
those community relationships takes time; aluxury we did not have in thisstudy. Asa
proxy, we chose to work with organizations that dreedy had links with the community
and offer them monetary incentives for their assstance.

Contacts (multiple phone calls, follow-up letters, explanation of the study
requirements, etc.) were made with 35 organizations in the metro Detroit area. These
organizations included literacy organizations, ABE programs, churches, smdl
community based organizations, Head Start programs, union and union-related
educationd programs and large socid service agencies. Although most of our contacts at
these organizations felt the program was interesting, very few were willing to help us
recruit qualified participants. In some cases, we were unable to make contact with the
proper person a an organization; in others, the organization did not fed they had the
resources to help us (despite the offer of financid remuneration). Unions and union
related educationa programs aso cited concerns about solicitations of their members. A
total of five organizations agreed to recruit participants for this project:

Literacy Volunteers of America (aliteracy organization based in
Detroit)

Detroit Higpanic Development Corporation (asmal CBO with a
focus on Detrait’ s Hipanic community that provide dternatives to

gangs for youth)

Renaissance Head Start (alarge Detroit program serving about 300
familiesin saverd Stes)

Melvindale Head Start (a small suburban program)

Romulus Adult Education (a suburban adult ed program offering
GED, but not ABE, classes).

Approaches to recruiting differed among the different organizations. Because we
were looking for people not currently enrolled in literacy programs, literacy organizations
and ABE programs were asked to refer people on their waiting ligts. Literacy Volunteers
of America (LVA) in Detroit offered to provide us with names of people who were
waiting to be matched with tutors. They dso went back through their files to find people
who had been interested in tutoring but had not followed up on that interest. They
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contacted these people to seeif they would alow LVA to provide their namesto us.
LVA gaveusashort list of people whom we contacted and screened.

The Adult Education Program in Romulus felt that this project might benefit some
of their sudents. Because they offered only GED classes and had no ABE program, they
sent information about this project to students whose test scores indicated they were not
reedy for the GED classes. The flyer indructed interested people to cal our toll-free
number for additiond information about the program.

Both Head Start programs sent flyers about the program home with dl of the
childrenin their dasses. In addition, these organizations posted the flyer on bulletin
boards where parents would be likely to seeiit.

The Detroit Higpanic Development Corporation agreed to take an active rolein
recruiting participants. They promoted the program heavily to their clients and
encouraged them to attend. They aso posted flyers about the project at their Site.

The Selection Process

In an attempt to minimize the demands we were placing on the organizations, a
multi- step recruiting process was implemented.  The organizations would identify
potential candidates for the study.  Interested people would then cal our toll-free number
and answer a series of screening questions. Potentia participants were asked a series of
questions aimed a securing a sample comprised of adult learners who:

Do not possess a GED (a high school diploma was acceptable),
Have not taken any college-leve courses,

Are not currently enrolled in any literacy programs (e.g., classes or
tutoring in an adult literacy center, GED course work, work-rel ated
literacy training, etc), and

Speak English as thelr native language or are high functioning nor
native English speskers reading between the fifth and eighth grade

leves.

Because an earlier formative eval uation reveded no substantive differencesin
reaction to the materias by race or ethnicity, this characteristic was not included in the
sample specifications.

Respondents who qudified were invited to a commitment mesting in their
community. Reminder cals about the commitment meetings were made to help increase
atendance. At the commitment meetings, the study was explained in more detall, a
reading assessment was conducted and candidates had an opportunity to see TV411
meaterias.

17
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Adults who qualified based upon reading scores, and who were interested in
participating, Sgned acommitment form detailing the requirements of the sudy. They
aso sdected atime for their basdine interview with a member of the research staff.

The Reality of Commitment Meetings

Commitment meetings were scheduled at each of the organizations recruiting for
the project. The goal wasto have groups of 10 — 20 adults learn about the project and
make a decision about participating. The redlity was quite different. It was not
uncommon to have only one or two people show up for a meeting, despite reminder
phonecals. Infact, a severd of the meetings, none of the scheduled people showed up.
Thus, ingtead of being group orientation sessions, the commitment meetings ended up
being one-on-one explanations of the project. Thiswas a labor-intensive and extremely
inefficent way of recruiting asample.

The entire process, from contacting organizations, arranging for assstancein
recruiting, providing support for organizations doing the recruiting through holding the
commitment meetings occupied the equivaent of more than three weeks of full time
work for one person. This does not include phone work necessary to screen participants,
make reminder phone calls or additiond staff time for those assigned to ass a
commitment mestings.

The Numbers

We experienced sgnificant atrition at al phases of the project. Almost 50 people
cdled the toll-free number and were screened. Of these, 22 came to a commitment
meseting. Mogt of those who attended the commitment meetings were interested in
participating: 20 of the 22 sgned commitment forms. However, only 14 of those
respondents showed up for their initid interview, despite receiving a phone cal to remind
them of the appointment. These 14 people came from avariety of contacts.

3 were recruited from the suburban Head Start program

2 were recruited from the urban Head Start program

3 were recruited from a suburban adult education program
6 participants were recruited from asmall urban CBO.

Those Who Stayed...And Those Who Did Not

Of the fourteen people who started the TV411 Home Study project, only 5
completed the study. There were several important differences between those
participants who stayed with the program and those who dropped out:

With one exception, all participants who stayed with the project were aged 30 or
over, while most of those who dropped out were in their early twenties.
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Four of the five people who stayed with the program are employed or hold a
regular volunteer pogition. The one participant who is not employed has a history of
employment. In contrast, virtualy none of those who dropped out of the sudy hasa
history of regular employment or were employed at the time the study began.

Participants who finished the program had some type of structure in their lives.
They understood the concepts of making and keeping appointments, keegping on a
schedule, setting goals, etc. For the most part, people who did not stay with the program
had very little Sructurein their lives. They worked irregularly —if a dl — and frequently
adhered to no regular schedule.

This suggests that home study may be more attractive for some populations than
others. It may bethat it is better suited to people who have a certain level of maturity and
dructurein their lives. This raises some questions about the program’ s ability to reach the
audience who has yet to commit to further education. However, it was necessary to test
the home study concept with alarger sample to more fully gain an understanding of its
potentia. Accordingly, at the concluson of the Detroit Home Study, we recruited a
samplein New Y ork to supplement the disgppointingly smal Detroit sample.

Phase ll: New York

The Detroit sudy was largely unsuccessful in recruiting and maintaining adult
learners who had not yet made the decision to continue their education. We therefore
decided to try a different gpproach in New Y ork and recruit the sample from adults who
had previoudy made some contacts with adult education programs. The teacher from the
Outreach Study, Linda Cowsen, provided ligts of students who had previoudy attended
classes at Hostos Community College or at CCNY. 1SR staff contacted people on the
lists and described the study to them. Interested students were prescreened and asked to
attend one of two commitment meetings held at the Bronx EOC.

Aswas donein Detroit, a the New Y ork commitment meetings, the study was
explained in more detail, a reading assessment was conducted and candidates had an
opportunity to see TV411 materiads. Those who qualified based upon reading scores and
who were interested in participating, Sgned a commitment form detailing the
requirements of the study. They were adso scheduled to return for the basdine interview
with amember of the reseerch gaff.

Those Who Stayed...And Those Who Did Not

A totd of 17 people attended the meeting; 11 were eligible and agreed to participate
inthe sudy. All of them showed up for their initid interviews. A tota of four completed
the project. Women were less likely than men to stay with the sudy. We haveseena
gmilar pattern in other udies of TV411. This may reflect the fact that women tend to be
the primary caregiver for ther families and may have more difficulty adding yet one
more respongibility to their dready busy lives. Additiondly, older respondents were
more gpt to finish the home study than were younger sudents. This replicates our

19



TV411 Home Outreach Pilot Study

experiences with the Detroit Home Study sample. The attrition rate for the Detroit and
New Y ork samples combined is 64%.

Sample Characteristics: Detroit and New York

The sample of those who complete the Home Study project included 5 women and
4 men. The average age of the participantsis 38 yearsold. Almogt haf are single (n =4,
44%) and many have children a home (n= 5, 56%). Five are employed full-time, oneis
employed or volunteers on a part-time basis and 3 do not work outside the home. The
mgority (5 of the 9 anyway) of respondents (55%) report incomes of $15,000 or less.
See the table below for additiona demographic information.

Table 2.1 Demographics of the Pilot Study Home View Sample

Sample
Demographic Category Count Col. Pct.
Total 9 100%
Reading Level: MBA 4" grade and below 2 2
Post-A ssessment Measure 5t _ g grade 4 45
9" grade and above 3 33
Self Reported Education Level gh 0 0
10" 2 2
1" 3 33
12" 2 2
Outside U.S. 2 22
Age 35 and under (18, 32, 33) 3 33
Over 35 (37, 39, 41, 42, 47, 51) 6 67
Gender Made 4 44
Femade 5 56
Children at Home Yes 5 56
No 4 44
Marital Status Single 4 4
Married, Divorced, Widowed 5 56
Working Status Full time 5 56
Part time 0 0
Not working outside home 4 14
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Job Status within past year Currently employed 4 4
Not working, but had job within 2 22
last year
Volunteer work 1 11
Not employed w/i last year 2 22

Y early Income <$5,000 4 a4
$5,001 - $15,000 1 1
$15,001 - $25,000 2 22
>$25,000 2 22

Recruiting the Outreach Sample

One of ALMA'’s partners, The New Y ork City Technica College (NYCTC), served
asamaor resource for recruiting participants for the Outreach study. Kathyrn Stewart,
one of the program directors at NY CTC, provided researcherswith alist of 75 names of
students who were waiting to enroll in GED prep or other literacy-based courses.
Researchers contacted as many of the students as possible, introducing them to the study
and taking them through a phone-based pre-screening interview. Those who met the
sudy’s criteria (listed below) and expressed interest in participating, were invited to
attend a commitment meeting. Many of these students had aready been assessed on the
TABE reading test as part of NY CTC' sintake procedures. In addition, aflyer was
posted around the college. Those students who expressed interest after seeing the flyer
were tested using the TABE aswell. Students whose reading levels fdll within the
desired reading range of 5-8"" grade, were invited to attend a commitment mesting.
Screened candidates were notified either by postcard (inviting them to participate or
thanking them for their interest but rgecting them) or by a phone call from ISR gaff. Of
the 75 people invited to attend one of the commitment meetings, 32 participated in the
meseting. Of that group, 25 were sdected to participate in the study. These individuas
shared the following characteristics. They:

Did not possessa GED (ISR gtaff contacted the state to confirm
that potentia participants had not earned their GED)

Had not taken any college-level courses

Were not currently enrolled in aliteracy education program (e.g.,
classes or tutoring in an adult literacy center, GED course work,
work-related literacy training, €tc.)

Speak English asther native language or are high functioning,

non-native English gpeskers reading between the fifth and eghth
grade levels.
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Because an earlier formative eva uation reveded no substantive differencesin
reaction to the materials by race or ethnicity, this characteristic was not included in the
sample specifications.

Commitment Meetings

The commitment meeting was designed to provide candidates with a clear picture
of what was entailed should they participate in the pilot. Potentia candidates were
introduced to the TV411 materials as well asto the project’ s tutor, Linda Cowsen.

Those sdected (n=25) Sgned a participant agreement form indicating they understood the
study requirements and were choosing to participate; they also selected atime for aface-
to-face interview to be conducted prior to thefirst class.

Agendafor Commitment Mesting
Time Activity
10 minutes Introductions and abbreviated project overview
30 Sampler of TV411 video and workbook materials
10 Overview of format of the Outreach project; introduction of

Linda Cowsen, project tutor; explanation of tutorial assistance
and phone contacts

30 Review of study requirements: one-on-one activities with tutor,
time spent working independently, portfolio requirements, a
one-hour interview and a reading assessment before and after
the project, and payment for participation

10 Explain how students are selected; $20 to students not invited to
participate; $30 to studentsinvited to participate; $70 upon
completion of all program requirements

Sample Attrition

The sdection process yielded 25 participants ranging in age from 20 to 81. All are
individuas of color; about haf are women. Three quarters are over 25 years of age.

The Outreach study experienced a 44% dttrition rate among participants. As noted
ealier, thisfigure is not unusud in the adult basic learner population where alarge
proportion of students routinely drop out of courses prior to completion.

In a post-dropout survey, we were able to contact 7 of the 11 students who did not
complete the study to determine their reasons for leaving the program. Responsesto the
question: Why didn’t you stay with the program? largely focused on problems getting
materials (the students were provided with copies of the videotapes and workbooks used
in the project; it was necessary for them to pick these up at therr initia interview and
agan a amid-point meeting) or getting to the tutorids, sudents aso mentioned financid
(i. e, the need to work more hours)or work-based conflicts as reasons for not staying with
the program. When asked what would have made the program better for them, dl the
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dropouts surveyed said they liked the TV411 materids and again referred to work or time
issues as the main reasons for not staying with the study. The following table shows
attrition levels by age and by gender.

Table 2.2 Sample Attrition by Age and by Gender

Initial Sample Final Sample No. Lost/Pct Loss
Femae 13 7 6 (46%)
Male 12 7 5 (42%)
TOTAL 25 14 11 (44%)
41 and over 11 6 5 (45%)
25-40 7 6 1 (14%)
Under 25 7 2 5 (71%)
TOTAL 25 14 11 (44%)

Women and men were dmost equaly likely to stay with the program.
Interestingly, students under age 25 and over age 41 were more likely to drop out of the
study than were adults in the 25-40 age range. This differs from the earlier facilitated
group pilot study, which suggested that adults over the age of 35 were more likely to stay
in an educationd program than were their younger peers. Few differences were evident
among those individuals who stayed in the study and those who dropped. One exception
involved working status. More than haf of the students who dropped out (55%) were not
working outside their homes compared with only 14% of participants who finished the

study.

If alarger scale study is to be undertaken, modificationsin the recruiting process
will be needed. For example, it may be possible to work with an agency that is dedling
with dlients about non-literacy matters and encourage them to work as partners with the
researchers. If the agency has a stake in seeing the people succeed, they may be able to
more effectively facilitate recruitment. Another potentidly effective option might beto ,
recruit through unions or workplace employee assstance programs.

The Study Sample

The sample of participants who finished this sudy was evenly divided between
women and men. Educationd attainment ranged from seventh grade to students who
hold U.S. or foreign high school diplomas (but do not have aG.E.D.). The mgority (10)
reported being employed at the time of the intervention with 6 (43%) working full time
and 4 (29%) working part time. See the table below for additional demographic
information.

23



TV411 Home Outreach Pilot Study

Table 2.3 Demographics of the Outreach Filot Study Sample

Sample
Demographic Category Count Col. Pct.
Total 14 100%
Reading Level: MBA 4" grade and below 2 14
Post-assessment measure 5"_g" grade 8 57
9" grade and above 4 29
Self-Reported Education 7 1 7
Level
gh 2 14
g 1 7
10" 2 14
" 5 36
High School Diploma 1 7
Specified level outside U.S. 1 7
Diplomaoutside U.S. 1 7
Age Under 25 2 14
25-40 6 43
41 and over 6 43
Gender Mae 7 50
Femde 7 50
Children at Home Yes 6 46
No 7 54
Marital Status Married 5 36
Single 8 57
Divorced, Widowed,
Separated 1 7
Working Status Full time 6 43
Part time 4 29
Not working outside home 2 14
Retired 1
Other 1
Job Status within Past Y ear Currently employed 10 71
Not working, but had job in 2 14
last 12 months
Volunteer work 0 0
Not employed w/i last year 2 14
Yearly Income < $5,000 4 31
$5,001 — $15,000 6 46
$15,001 — $25,000 3 23
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Chapter 3
Implementation of the Two Models

In this chapter we describe what the participants in the two models did for eight
weeks what they watched, what they did in the workbooks and—for learnersin the
Outreach model—how they utilized the tutor. The chapter also discusses participants
use of the portfolio. To understand what students were asked to do, it is necessary to
understand that both the Home View and the Outreach pilots were distance learning
modes. Inadistance learning model, students are expected to do most of the work
independently following a period of orientation; many distance learning modds aso
provide for contact with ateacher at specified intervals. Overdl, the Home View and the
Outreach modd s were very smilar; the biggest difference was in the availability of the
tutor for the Outreach participants. After abrief orientation, the Home Study participants
received little support from the research staff. In contrast, the Outreach pilot was
designed to provide students with support during the entire course of the studly.

What the Home Viewers Did in Eight Weeks

During the course of the eight week home study program, students were asked to
watch one TV411 program and complete at least part of one workbook each week. They
were aso encouraged to build a portfolio of their work.

TV Viewing

The metropolitan Detroit areais served by severd different cable televison
companies, which made arranging for viewing in multiple locations achdlenge. The fact
that recruiting took place in both city and suburban locations further compounded this
difficulty. Moreover, researchers were reliant on cable, as the public broadcasting station
in Detroit (WTVS) does not carry TV411 and did not have time dots available to
accommodate the needs of this study. To reach the largest portion of the Detroit-area
audience, researchers contracted with the largest Detroit cable company, Comcast Cable,
to broadcast TV411. The TV411 videos were shown on Thursdays and Saturdays at 10
am. and 9 p.m. Paticipants living in Detroit were asked to watch the show at one of
those times; they were aso encouraged to tape the show if they would not be able to view
it when it was aired. Reaching students in the suburbs was more problematic. Each
community was served by a different cable company, which made the cost of contracting
prohibitive. Instead, students in the suburban areas were provided with videotapes of the
shows included in the study.

Studentsin the New Y ork Home View study viewed on broadcast or cable
televison. The eight TV411 shows were broadcast, one show per week, according to the
schedule shown below.
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Station Day & Times
WNYW — Channel 25 Thursday 7:00 am.
WLIW — Channel 21 Thursday 12 noon

Crosswalks— Channel 73 (cable) Tu& Thu 6:30 am., 11:00 am., 5:30 p.m., 11:30 p.m.;
Sat 12:00 midnight; Sun 12:30 am.

Workbooks

All students were provided with the workbooks that accompanied the shows they
were asked to view. They were given the firgt three workbooks &t their initid interview
and provided with the remaining workbooks at a meeting held midway through the
intervention (a“refresher meeting”). Students were not given specific assgnmentsin the
workbooks. They were asked to do at least one workbook activity each week and told
that the more they did the more they would learn.

Portfolios

At the commitment mesting, researchers explained the concept of keeping a
portfalio, following the directionsinthe V411 User’s Guide. Students were shown a
sample portfolio and instructed on how to creete their own as part of the Home study.
They were provided with a binder to use for this purpose. The binder contained tabs to
help them organize their work:  writing, math, other work. Students were asked to bring
their portfolios to the “refresher meeting,” where research staff answered questions about
the use of the portfolio and further encouraged their use®

Contact with Students

The amount and type of contact between the research staff and the students was an
issue that received a greet ded of thought. On the one hand, alowing the sudentsto use
the materids with minima intrusions or contact from the research aff would provide a
more accurate representation of how people might actualy use the materids on their
own. Thisinformation would provide vauable insight into the potentia of TV411 to
reach an audience of adults working strictly on their own, a home, and at their own pace.
On the other hand, contact between the research staff and the students would provide the
researchers with a sense of what students were actually doing and might serve to
encourage people to stay with the project. A compromise between no contact and
extensive contact was reached.

In both Detroit and New Y ork, students met with a member of the research staff
after they had viewed the firgt three programs. At this “refresher meeting,” research staff

® It should be noted that the ALMA description of a portfolio matches notions of arepository for one’s
work (Farr, 1990; Olson, 1991). Those who advocate a portfolios as an instructional tool (Farr & Tone,
1994) usually require extensive conferencing over the contents of the portfolio—a difficult thing to
implement in adistance learning project.
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examined student portfolios, reviewed the portfolio concept, answered student questions,
asessed student interest in the program and tried to resolve any problems students were
having. This meeting provided the students with a support syssem midway through the
study without overwheming them with contact with the research gaff.

Additiondly, researchers attempted brief weekly telephone conversations with each
of the Detroit-area participants. Each conversation was to have been away for
researchers to assess if students had watched the video that week and an opportunity for
studentsto raise any questions. However, it was extremely difficult to get people on the
telephone: not al participants had working telephones, students work schedules often
mede it difficult for them to set atime for a phone cal, and many smply forgot they
should be home at the time of the scheduled phone appointment. Typicaly, repested
phone calls were necessary to contact each participant. More importantly, the calls
yielded little useful information. Based upon this experience, no attempts were made to
stay in regular phone contact with the New Y ork sample. However, dl students, in both
New Y ork and Detroit, did have the research project’ s toll-free telephone number and
were encouraged to cal if they had questions.

Certificate of Completion

At the find interview, sudents were presented with a Certificate of Completion,
sgnifying they had successfully participated in a TV411 Home Study course. Most
students said they were extremely pleased with the certificates; severa commented that
this meant more to them than the money they received for participating in the study.

What the Outreach Sample Did in Eight Weeks

The Outreach sampl€e' s activities were Smilar to those described for the Home
View sample. During the course of the eight week program, students were asked to watch
one TV411 program and complete at least part of one workbook each week. They were
aso encouraged to build a portfolio of their work. The expectation was set that they
should work on TV411 for 3 hours aweek. Once aweek, the tutor contacted them by
phone to seeif they needed any assistance and to arrange a tutoring sesson if they so
desired; it typically took the tutor severa attempts to reach each student, even if they had
pre-aranged acaling time

To facilitate exposure, participants were given videotapes of the shows—three at
the time of the basdline interview and the remaining five at the refresher mesting three
weeks later. They were alowed to keep the videotapes as part of the incentive for
participating. Participants were given workbooks in the same fashion—three a the
basdine interview and five more & the refresher meeting. While they had to turn in their
workbooks at the follow-up interview, it was with the understanding that the workbooks
would be mailed back to them after the research staff had looked at them.
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Portfolios

The Outreach students—samilar to the Home View students—received a quick
introduction to the concept of a portfolio that was aimed at encouraging students to use
the portfolios. During the study, the tutor, Linda Cowsen, reinforced participants
understanding of the portfolio process (as outlined in the TV411 User’s Guide) and
monitored their portfolio maintenance over the course of the eight weeks. At the
refresher meeting, research staff answered questions about sudents' use of their portfolio
and further encouraged them to add things to their portfolio.

Table 3.1 Portfolio Work of Outreach Students

Use of No. of Total Hours Spent
Tutor Learners on Their Portfolio
HI 5 135
MED 4 81
LO 5 6.0
TOTAL 14 93

Utilizing the Tutor

Linda attempted to make telephone contact with every student on aweekly basis.
During these phone conversations she was able to answer questions, provide support as
needed, and schedule face-to-face tutoring sessons. During the first few weeks of the
study, Linda dropped students who failed to return her cals or who were unwilling to talk
when she contacted them. Making contact with the students proved chalenging.
Because of the students' demanding, and often erratic, schedules, it was difficult to reach
them by phone. Approximately one-third of the tutor’ s time was spent in attempts to
contact students.

Linda maintained drop-in office hoursat NYCTC. The regular hours each week
were Wednesday, 12:00 noon— 8:00 p.m., and Friday, 9:00 am. — 12:30 p.m. After the
refresher meeting she offered times on Saturday mornings every other week. The manner
in which students utilized the tutor varied widely. Very little tutoring took place over the
phone, with students preferring to work with the tutor in person. Some wanted weekly
sessonswith Linda, while othersrardly camein for tutoring. One student would only do
the work during the tutorid. Other students would have weekly or bi-weekly telephone
contact with Linda supplemented with persond sessions (every 2-3 weeks) during which
they wanted their work evauated.
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Table 3.2 Utilization of the Tutor by Students

Use of No. of Asked for Hours Times Attending Total Times Tutored:
Tutor Learners Help* Tutored Office Hrs Phone + Office Hours
HI 5 58 59 48 6.8
MED 4 38 12 20 40
LO 5 08 0.7 12 22
TOTAL 14 34 27 27 44

* Thetutor called up to 9 times, each time asking if they wanted help with anything.

Table 3.2 summarizes how the learners utilized the tutor. The learners are divided
here into three groups, based on how often they utilized the tutor and how much time
they spent getting help. Five students (the HI group) asked for help six out of the nine
times they were caled and received an average of agpproximately six hours of tutoring.
The LO group asked for help less than once, and were tutored an average of less than one
hour.

Much of the focus of the tutoring was on math, as many of the sudents found math
difficult. The students frequently needed more practice to master the mathematica skills
and concepts presented in the program; Linda provided them with supplemental materids
to meet thisneed. Other students wanted Linda to review and correct their workbooks or
look at their writing during the tutoring sessons.

Certificate of Completion

Upon completing the fina interview, sudents were presented with a Certificate of
Completion, Sgnifying they had successfully participated in a TV 411 Outreach Study.

Portfolios: Outreach and Home View Pilots

What Students Did

Use of Portfolios

Project participants were a so expected to maintain a portfolio of their work during
the course of the study. While the portfolio concept was nove to dl of them, it is
accepted as an dternative method of assessing student work in both K-12 education and
college writing classes (Elbow, 1991). Portfolios provide away to examine the process
students use in writing (not only the product), encourage students to become reflective
about their own work and alow students to track their own development (Mills-Courts
and Amiran, 1991). Typicaly, usng aportfolio as an assessment tool requires both
extensve training of sudents and extensive time and feedback from the teacher to the
student. Because of the structure of the Home and Outreach studies, the implementation
of aportfolio component here varied from thismodd. Y et, portfolio use has dways been
acentra tenet of the TV411 experience. Inthe TV411 User’s Guide, ALMA suggests
the portfolio—aong with the TV shows and the workbooks—comprise the three critica
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elements of the TV411 learning gpproach. The User’s Guide suggests learners use
portfolios for dua purposes: (1) to organize and store their TV411-related work and (2)
as ameans of reflecting upon their work and gauging their progress. The User’s Guide
provides basic ingructions on setting up and using a portfolio. In addition, throughout
the workbooks, learners are instructed—" save thisto your portfolio.” No additiond
support or explanation for portfolio usage is provided in the TV411 materids.

Instruction in Using a Portfolio

Asdiscussed earlier, participants in both studies were given ingtruction on how to
use and maintain a portfolio.

Because the portfolio is an important concept in the TV411 strategy, we reproduce
the script we followed at the commitment meeting.

To help you reach your goals you need to practice. A portfolio is a place
to keep all of your efforts. By looking back over your work you can see
whether you are making the kind of progress you want and reaching your
goals.

= Introduce the portfolio notebook binder.

= Discuss sample pack of portfolio examples--three drafts of
an essay on Being Afraid (developed by ALMA saff).

= Pretend you wanted to work on your writing. Here are
three examples of the portfolio entries of someone who
wanted to work on her writing.

= Note how smpleit is; a one-page writing example written
on apiece of paper from a spira-bound notebook.

The firgt draft gets down the ideas quickly, misspelings
and dll

= The second draft was done afew days later. Note that the
organization has changed (there are some paragraphs now)
and some of the misspellings have been corrected.

= Thefind draft is organized a bit better; the closing
paragraph has changed. The author fedsthat this
represents a strong essay about being afraid.

In an ided Stuation, aportfolio is not Smply a storage place, but provides away for
learnersto reflect on their work. Thus, midway through the intervention, “ cover notes’
were introduced. These were presented to both Home Study and Outreach participants at
the refresher meeting. If Home View students missed the meeting, the cover notes were
explained when they picked up the materids for the rest of the sudy. The tutor
introduced the cover notes to Outreach students who had missed the refresher meeting.
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Cover notes, which were atached to portfolio entries, had a two-fold purpose: they
encouraged learners to reflect upon the work included in their portfolio and provided the
researchers with information useful in andyzing portfolio content. The cover note asked
participants to provide the following information: a description of what the activity was,
when they worked on it, and whether the idea for the work came from the workbook or
another source.
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Chapter 4
Impact of the Two Models

What impact did exposure to the TV411 videos and workbooks have on the
participants? We assessed impact by looking at changes in the participants over the eight
weeksin five aress.

Expected frequency of performing literacy activities modeled on
TV411

Persond confidence in performing modeled literacy activities
Plansfor further education
Portfolio behaviors

Knowledge of the key concepts taught in the TV411 materids.

The firgt three areas indicate whether the experience affected participants “literacy
life’ and beliefs about their own literacy skills. The fourth indicates whether the quaity
of their writing or math practice exhibited growth, and the fifth indicates whether they
learned specific skills taught in the shows and workbooks. Thefirst section of this
chapter examines the impact separately for Home View and Outreach. Subsequent
sections explore how the impact varies by level of support (amount of tutoring) and by
reading leve of the participants.

The Intensity of the Intervention

Theimpact of TV411 depends, in part, on how much of the materials students
“experience.” Because students did not view the shows or complete the workbooks in a
controlled Stuation such as a classroom, it was difficult to assess how much exposure to
TV411 astudent actudly had. In the Outreach study, the tutor kept aweekly log
indicating which students had watched each show, but there were no comparable records
for the Home study. For both the Home and Outreach studies, participants were asked in
thefind interview to estimate how many shows they had watched, how many workbooks
they had worked in and how many portfolio entries they had made. While retrospective
data are not aways precise, such data do provide a sense of what students felt they
accomplished during the course of the intervention. Mogt participants (80%), in both
studies reported having watched seven or eight of the shows and worked in the same
number of the workbooks. Outreach students (70%) were more likely than Home study
students (44%) to report having 7 or more itemsin their portfolios. These numbers are
likely to be somewhat inflated, given the nature of retrospective reports. (Having made a
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commitment to perform in aparticular way at the beginning of the study, people have a
tendency to report adherence)) In fact, aweekly log of viewing by Outreach students
indicates that only 8 out of the 14 (not 11 of 14 asindicated by the sdf-report) watched 7
or 8 shows. Thus, while most participants watched many of the shows, it isunlikely that
most of them had the fullest possible exposure to the TV411 materids used in the study.
As noted earlier, there was a baance between providing the opportunity for students to
have the fullest possibility exposure and alowing them the free choice of how they
actualy took advantage of that opportunity.

Table 4.1 Number of Tapes Watched by Study Participants

Retrospective Self-
Retrospective Self- Report: Outreach Tutor’sWeekly Log:
# of Tapes Viewed Report: Home (N=9) (N=14) Outreach (N=14)
1-2 0 0 0
3-4 0 1 1
5-6 1 2 5
7-8 8 1 8

Literacy Behaviors

A mgor god of TV411 isto simulate the audience to engage in avariety of
literacy activities that may not dready be part of their daily repertoire. If the participants
responded to the suggestionsin the shows and to the intrinsic reward they received from
engaging in the activities, then there should be a change in their literacy activities by the
end of the test period. To assessthis, participants were asked before the test period began
and again afterwards about both their actual behaviors and their expectations for
engaging in each of 23 literacy activities promoted on the TV411 shows included in this
test. While expectations to behave and actua behaviors are not the same, they area
reasonable proxy for what people will do and agood indicator of this type of impact.
Behaviora expectations can aso be viewed as an attitude messure: if behaviora
expectationsincreased over the eight weeks, then the experience has led to amore
podgitive dtitude and apredisposition 1o behave in new ways.

The basdline and follow- up interviews asked about literacy activitiesin two separate
questions. The first question asked:
In life we have routines; we do many of the same things from week to week. I'm

going to list a number of activities—like reading a newspaper or writing a
letter—and [ want you to tell me how often you did this in the last week.

There were three choices: (1) No-1 didn’t do thisin the last week, (2) | did it once,
or (3) | did it more than once.
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The second question used the same list and asked:

For each activity I also want you to indicate how likely it is you will do this in the
next week.

There were four choices: (1) Not a dl likdy, (2) A smdl chance, (3) Very likdly,
and (4) Definitely. The questions were asked in a one-on-one face-to-face interview, and
participants were trained in the meaning of the scales before being presented with the
actua items. (Seethe basdine interview in the Measurement Appendix for the training
script.) Inthelist of literacy activities, eight were ones that it was reasonable to perform
in the course of one week. For the other 15 the reasonable time frame was one month.
Thelig is shown below.

Last week/next week

Read a newspaper

Writein apersonal diary or journal

Read a book because the story isinteresting to you

Read a book to a child (asked only of those who had a child living at home)
Read abook, or part of abook, to learn about something

Look up aword in adictionary

Read the |abels on a can or box of food to find out more about the contents
Read amagazine article

Last month/next month

Write aletter to afriend

Write aletter to a company asking them do something, explaining about something
you did, or asking for information

Write an essay—a short paper—perhaps to describe an experience you had

Edit a piece of your own writing to make the words or sentences sound better

Write apoem or a song

Send or give a card to someone where you have written a special message in the card

Prepare aresumeto help you get ajob

Use amap to help you find your way

Buy abook to read for pleasure

Buy abook to read to a child

Read the details about a credit card offer

Goto thelibrary to find abook to read

Check abook out of the library

Evaluate sale pricesto find the best deal on something you want to buy

Use a budget to decide how to spend your money

Home View

The data for the shift in expectations for engaging in certain literacy behaviorsfor
Home viewers are shown in Table 4.2. Some of the individud items are collgpsed into
indices of activities that are smilar. Before the study began, expectations averaged 2.75
(out of apossible 4.00) across the 23 activities. Afterwards expectations averaged 2.77—
amere 2/100 of apoint higher. This represents an average increase in expectations of
two percent ((2.77 — 2.75) + 2.75* 100). Taking into account the error in estimates for
such asmdl sample of participants thisis tantamount to no increese a dl.
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Two items, however, are noteworthy. Before seeing TV411, write a poem or song
wasthe least likely activity for Home viewers. This activity increased 46%—amost a
full rating point. This may be atribute to the power of severd segments on Jmmy Baca
and other poets and songwriters. The one other area of increase — though much more
modest — isaclugter of activities around what we have cdled “persond writing”: editing
your own writing, looking up a word in a dictionary, and writing in a diary or journal.
Thisindex showed an increase of 13%. Some activities aso showed a decrease; for
example, write a letter to a company dropped by 20%. This could occur if the respondent
had very little experience doing the activity, but watching the video or doing the
workbook exercise made the respondent redlize that the behavior was much more
difficult than s’he had thought.
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Table 4.2 Shift in Expectations to Perform TV411 Literacy Activities

in the Next Week/Morth (Home)
Pre Post % Increase/

Literacy Activity N Rating* Rating* Diff. Decline** Sig.t
Write a Poem or Song 9 163 238 0.75 46% 0.080
Read to a Child*** 9 244 267 0.23 % 0.347
Write an Essay 9 256 256 0.00 0% 1.000
Prepare a Resume 9 256 233 -0.23 -%% 0.645
Personal Communication (d) 9 256 272 0.16 6% 0524
Personal Writing (@) 9 259 292 033 13% 0.160
Letter to a Company 9 278 222 -0.56 -20% 0.247
Obtain Books (b) 9 282 261 -0.21 -T% 0.423
Read a Newspaper 9 289 3.00 011 4% 0.760
Intrinsic Reading (c) 9 2.89 2.78 -011 -4% 0.665
Attention to Detail (€) 9 294 292 -0.02 -1% 084
Read aMagazine 9 333 344 011 3% 0.782
Read Food Labels 9 378 344 -0.34 -%% 0.282
AVERAGE 275 277 0.02 2%

NOTES

Activity list is ordered by pretest rating
* SCALE: (1) Not At All Likely; (2) A Small Chance; (3) Very Likely; (4) Definitely
** Percent Increase/Decrease; (Post— Pre) / Pre* 100

TSig.” refersto the statistical significance of apaired comparison T-Test comparing pre and
posttest scores. Technically, since the sample underlying the test is not random, statistical
significanceis not an appropriate measure. However, it does provide a useful measure of how

tight the variance is around the two mean estimates, and therefore is a useful guide for
evaluating the difference between pre and post scores.

*** Asked only of those who had a child living at home

INDEXES:

a. Personal Writing: Edit your own writing, look up aword in adictionary, writein adiary or

journal

b. Obtain Books: Go to thelibrary, check out alibrary book, buy abook to read for pleasure, buy a
book to read to a child.

c. Intrinsic Reading: read abook because it isinteresting, read a book to learn something

d. Personal Communication: Write aletter to afriend, send acard

e. Attention to Detail: read credit card offer details, use a budget, evaluate sale prices, use amap
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Outreach

As shown in Table 4.3, participants in the Outreach model showed a larger average
increase in thelr expectations of engaging in specific literacy behaviors—9%%. Individua
activitieswith large increases indude write an essay (42%), write a poem or song (24%),
write a letter to a company (17%), and prepare a resume (15%). This suggests that the
additiona support provided by atutor may increase the impact of viewing TV411 on
adults expectations of participating in the behaviors modeled on the show.

Table 4.3 Shift in Expectations to Perform Literacy Activities

in the Next Week/Month (Outreach)
Pre Post % Increase/
Literacy Activity N Rating* Rating* Diff. Decline Sig.

L etter to a Company 14 171 200 029 17% 0104
Write an Essay 14 207 293 0.86 42% 0.001
Prepare a Resume 14 229 264 035 15% 0.355
Write a Poemor Song 14 2.36 293 057 24% 0.071
Personal Communication (d) 14 257 257 0.00 0% 1.000
Obtain Books (b) 14 273 271 -0.02 -1% 0922
Personal Writing (a) 14 2.88 310 021 7% 0.189
Intrinsic Reading (c) 14 2.89 314 025 W 0.187
Read a Magazine 14 3.00 321 021 ™% 0.426
Read to a Child** 14 314 321 0.07 2% 0.720
Attention to Detail (€) 14 318 325 0.07 2% 0.605
Read Food Labels 14 343 3.36 -0.07 -2% 0.807
Read a Newspaper 14 350 321 -0.29 -8% 0.302
AVERAGE 275 294 0.19 9%

* SCALE: (1) Not At All Likely; (2) A Small Chance; (3) Very Likely; (4) Definitely

** Asked only of thosewho haveachild living at home

INDEXES:

a. Personal Writing: Edit your own writing, look up aword in adictionary, writein adiary or journal

b. Obtain Books. Go to the library, check out alibrary book, buy a book to read for pleasure, buy a
book to read to a child.

c. Intrinsic Reading: read abook becauseit isinteresting, read a book to learn something
d. Personal Communication: Write aletter to afriend, send acard

e. Attention to Detail: read credit card offer details, use abudget, evaluate sale prices, use amap.
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Confidence in Literacy Skills

A content analysis of the eight shows and workbooks used in the pilot test identified
20 literacy sKillsthat were modeled in the materids. 1t was reasonable that participants
might have learned — from the messages in the video or from their own successesin the
workbooks — that the skills were ones that they could perform better than they had
thought previoudy. In other words, the TV 411 experience could have affected
participants confidence.

To measure confidence participants were asked — both before and after the test
period — to rate their confidence in performing each of the 20 literacy activities. Each of
the activitiesin the list was read doud during the face-to-face interview and participants
were asked to respond on afour-point scale: (1) Not At All Confident, (2) A Little
Confidert, (3) Pretty Confident, and (4) Very Confident. Aswith the literacy behaviors,
participants were trained in how to use the rating scale.

Home View

The datafor Home view are shown in Table 4.4 below. Before the study began,
confidence averaged 2.83 (out of a possible 4.00) acrossthe 20 activities. Afterwards
confidence averaged 3.11. This represents amodest 11% increase ((3.11 — 2.83) + 2.83),
indicating that participants expressed increased confidence in their own ability to perform
the activities after watching the shows and doing the exercises in the workbooks.

Thereis a pattern to the increase. Table 4.4 orders the activities from lowest to
highest confidence at the time of the basdine assessment. The activity list isdivided into
two groups: one group includes al items where the basdine confidence level wasless
than 3.0 (Not a All and A Little Confident); the other group includes items for which the
basdline confidence ratings were 3.0 or higher (Pretty and Very Confident). For each
grouping of items the average of various scoresis shown—pretest, posttest, gain and
percent gain. Looking at the data this way shows that participants confidence increased
most for the activities for which they had the lowest confidence before watching TV411.
The average increase for those items where the pretest scores was less than 3.0 was 17%
while the average increase for activities where the pretest confidence was 3.0 or grester
was 0.0%. In other words, the materials and activities had a desired effect for the
activities where the participants had the most need.

Among the 20 items there are seven activitieswith a 15% or larger increase. Five
of them concern writing: recognize correct grammar, figure out word meanings, edit
your own writing, write an essay, and write a personal letter. Another hasto do with
mah: calculate a percent or average. One other item isamixture of reading
comprehension and math: understand the small print in credit card offers. All of these
activities were prominent among the shows' story lines.

While there are differences in response among the 20 activities, it is perhapsless
important which activities showed an increase than it isto note thet it is possible to
increase learners confidence with amodest 15-hour intervention congting of aweekly
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diet of one hdf-hour video, one workbook with relaively easy-to-complete exercises,
and asmadl opportunity to write something for incluson in a portfolio.

Table 4.4 Confidencein Skills Modeed on TV411 (Home)

Pre Post % Increase

Literacy Activity N Rating*  Rating* Diff. /Decrease Sig.
Pre Rating <3.00
Recog Correct Grammar ** 9 233 333 1.00 43% 0.040
Write Business Letter 9 233 244 011 5% 0.729
Calculate Avg/Percent 9 238 2.88 0.50 21% 0.170
Write Poem or Song 9 244 2.78 034 14% 0.282
Understand Small Print 9 244 2.89 045 18% 0.272
Figure Sale Item 9 244 256 012 5% 05%4
Edit own Writing 9 244 322 0.78 32% 0.023
Write Personal L etter 9 2.56 311 0.55 21% 0.214
Write an Essay 9 267 333 0.66 25% 0.081
Figure Word Meanings 9 275 325 0.50 18% 0.170
Estimate a Total 9 278 3.00 0.22 8% 0.347
Family Budget 9 2.89 3.00 011 1% 0.681
Use Map or Atlas 9 2.89 311 0.22 8% 0.169
AVERAGE 2.56 2.99 0.43 17%
Pre Rating [ 3.00
Evaluate Sale Prices 9 3.00 311 011 1% 0.347
Understand Pay Stub 9 311 3.00 -011 -4% 0.5%4
What to Include in Resume 9 322 322 0.00 0% 1.000
Figure out Spelling of 9 322 322 0.00 0% 1.000
Words
How to Use a Thesaurus 9 333 344 011 3% 0.782
Fill Out Job Application 9 356 356 0.00 0%
UseaDictionary 9 3.78 367 -011 -3% 0.681
AVERAGE 3.32 3.32 0.00 0%
OVERALL AVERAGE 2.83 3.11 0.28 11%

SCALE: (1) Not At All Confident; (2) A Little Confident; (3) Pretty Confident; (4) Very Confident

**Thisisabroad category, encompassing specific instruction (e.g., subject-verb agreement,
punctuation), opportunities to edit and revise writing and exposure to models using appropriate
grammar, etc.
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After responding to each of the 20 individud literacy activities, learners were asked
about their overdl confidence in the areas of reading, writing, and figuring out an average
or percent. The datafor Home viewers are shown in Table 4.5. Almogt al learners
expressed increased confidence in reading and writing; only 3 out of the 9 voiced
increased confidence in mathematics.

Table 4.5 Overall Confidence at the Post Interview (Home)

As a result of spending the last 8 weeks in the TV411 study, would you say you are more or less
confident about your ability...

Less About the More
TOTAL Confident Same Confident
...to read things you come 9 0 2 7
across? 100% 0% 22% 78%
...to write clearly? 9 0 1 8
100% 0% 11% 8%
...to figure out an average or a 9 0 6 3
percentage? 100% 0% 67% 33%

Participants provided a variety of explanations for why they felt more confident.
The reasons for increased confidence in reading things you come across fdl into three

categories: TV411 reintroduced them to learning, helped them gain understanding, or
motivated them. Here are some examples:

The program has got me motivated. I’'m getting up at 11 am. and watching [the
broadcast].

TV 411 caused meto read more, grasp vocabulary, and see the similarities between
things| read.

Before | wasn't ableto understand the material. [Now] I can understand. | know
what it’ s about and who’ s who.

| have the patience to go through adictionary. Thetoolswerethere; | just never
used them. Now | know how to.

Explanations for increased confidence in writing were mostly about having learned
to improve some of the mechanics of writing.

‘Cause my spelling used to be really bad and no one could understand my writing.
My mother noticed my spelling getting better.

Now I know how to use athesaurus to get the words | want to say.
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Outreach

The same data for the Outreach group is shown in Tables 5.6 and 5.7. The impact
on confidenceis quite Smilar. The averageincreaseis 10%. Dividing the items into two
groups based on the basdline ratings shows an increase of 14% for the items with pre
scores below 3.00 and 6% for those with pre scores of 3.00 or higher. The items showing
the greatest increase are Smilar to those for Home view: recognize correct grammar,

figure out the spelling of words, edit your own writing, write a business letter, and
calculate an average or percent. 1t'sunclear why this should increase for both groups,
why didn’t the Outreach group increase more since they got individudized hep in many
of these very areas? A reasonable explanation is that it is due to two factors. Not
everyone in the Outreach modd sought out tutoria assistance, and many who did sought
help in mathematics, and not in writing. Also, for those who did get help with thelr
writing, the assstance may have been too limited—not sufficient to increase their
confidence. Further exploration of the impact of varying levels of support can be found
later in this chepter.
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Table 4.6 Confidence in Skills Moddled on TV411 (Outreach)

Pre Post % Increase

Literacy Activity N Rating*  Rating* Diff. /Decrease Sig.
Pre Rating < 3.00
Recog Correct Grammar 14 200 264 0.64 3% 0.033
Calculate Avg/Percent 14 221 293 0.72 33% 0.003
Figure out Spelling of 14 243 2.79 0.36 15% 0.096
Words
Edit own Writing 14 257 3.07 0.50 19% 0.047
Write an Essay 14 257 2.86 0.29 11% 0.218
Understand Small Print 14 257 250 -0.07 -3% 0.836
What to Include in Resume 14 264 293 0.29 11% 0.302
Write Business Letter 14 271 314 043 16% 0.189
Use Map or Atlas 14 293 321 0.28 10% 0.302
Estimate a Total 14 293 3.00 0.07 2% 0.793
Figure Word Meanings 14 293 3.00 0.07 2% 0.793
AVERAGE 2.59 2.92 0.33 14%
Pre Rating (1 3.00
Evaluate Sale Prices 14 3.00 350 0.50 17% 0.068
Write Personal Letter 14 3.00 321 0.21 e 0.336
Write Poem or Song 14 3.00 2.86 -0.14 -5% 0583
Figure Sale Item 14 3.08 331 0.23 ™ 0.273
Family Budget 14 314 364 0.50 16% 0.003
Fill Out Job Application 14 314 343 0.29 % 0.165
Understand Pay Stub 14 343 364 021 6% 0459
How to Use a Thesaurus 14 350 314 -0.36 -10% 0513
Use aDictionary 14 371 393 0.22 6% 0.189
AVERAGE 3.22 3.41 0.18 6%
OVERALL AVERAGE 2.87 3.14 0.26 10%

*SCALE: (1) Not At All Confident; (2) A Little Confident; (3) Pretty Confident; (4) Very Confident

The measures of overdl confidence for Outreach participants are shown in Table
4.7. Almost every learner reported being “more confident.” Unlike the Home View
group, the Outreach group expressed increased confidence in math aswell. This may
reflect the fact that much of the tutoring requested by students focused on math skills.

The additiond practice they gained in this areamay have resulted in an increased

confidencein their ability to perform mathematical tasks.
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Table 4.7 Overdl Confidence at the Post Interview (Outreach)

As a result of spending the last 8 weeks in the TV411 study, would you say you are more or less
confident about your ability...

Less About the More
TOTAL Confident Same Confident
...to read things you come 14 0 1 13
across? 100% 0% ™% 93%
...to write clearly? 14 0 2 12
100% 0% 14% 86%
...to figure out an average or a 14 1 1 12
percentage? 100% % % 86%

The reasons for increased confidence in reading for the Outreach group fdl into the
same three categories as the Home view group: TV411 reintroduced them to learning,
helped them gain understanding, or motivated them. Here are some examplesfor
reeding:

I’'m getting back into [reading] after 10 years. | probably wouldn't if it weren’t for
TV41L

And my reading improved because you know you figure out to read better stuff.
Doing the workbook. | feel good | got through the workbooks.

I never thought about reading the labels and figuring out the cholesterol. My doctor
said to watch it and | never could find out [where | could find the information]

Explanations for writing included statements that they learned the mechanics of
writing and gained confidence. Unlike the Home view, some mentioned having a chance

to write.
| improved that awholelot! | learned how to use the correct grammar.
My writing has improved because | practiced.
| gained more practice in the writing and | did the writing most.
Because in reading and writing you learn more in how to present yourself to others.
Y ou have to write about yourself and think about yourself and think about who you

are.

TV 411 taught me how to free write (brainstorm) and organize my ideas afterward.

For math, the Outreach learners attributed the increased confidence to the videos,
the workbooks, or the tutor.

Because they used certain angles that made it seem alot easier; having it be visual,
actually seeing it and having it done on video made a tremendous difference.

The exercises helped me.
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| had afear; the fear is gone now. The materials and tutor showed me how to get it
together and learn more.

The fractions were difficult, but | got moreintoit. | kept at it and got into it.

Because | never realized how to use math in everyday life. 1n school | never thought
about it.

Many ABE-level adult learnerslack confidencein their abilities to succeed in
school, and for this reason they resist further education. It islikely that increasing
confidence is one of the important steps in helping them choose to go back to schoal. It
gppearsthat even areatively small exposure to TV411 materiads — especially when
coupled with tutoria assstance — can boost confidence.

Plans for More Schooling

One of the things we were interested in examining was whether using TV411ina
Home study context influenced students' desires to continue their education in amore
structured, forma setting. Based on sef reports, as shown in Table 4.8, the answer is
yes. Fifty-six percent of the Home viewers and 64% of the Outreach group said they
wanted to return to school to work on their G.E.D. or high school diploma.

Table 4.8 Plansfor More Schooling

As a result of studying TV411 have your plans for more schooling changed at all?

Work on a
Plans Haven’t GED/HS
N Changed Diploma
Home 9 4 5
44% 56%
Outreach 14 4 9
29% 64%

NOTE: Numbers/Percents are the number in each group that mentioned thisplanin

their open-ended response. The numbers may exceed the total because arespondent could
mention more than one plan.

However, it should be noted that because the Outreach students were drawn from
waiting listsfor GED prep or GED classes, these students had dready made the decison
to further their education, and therefore, TV411 islikely to have less of an impact on
their plans. Only one of the participantsin the Home study had aready reached that
decision prior to starting the TV411 study.
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Evidence in the Portfolio

All participants who completed the pilot studies submitted their portfolios at the
find interview. For the Outreach study, the entire portfolio contents were copied and the
originds returned to the sudents. Only selected examples of portfolio entries were
photocopied for Home Study pilot participants.

Evauating portfolios can be approached from different angles. Oneway isto
amply count the amount of work included in a portfolio and categorize that work.
Anather, more subjective approach involves the reviewer making judgments about the
contents of the portfolio and looking for evidence of progress. The researchers opted to
combine these two gpproaches in hopes of providing a more comprehensive
understanding of how students used their portfolios.

A quantitetive analysis of the portfolios revealed the amount and type of work
students placed in their portfolios. Each item in a portfolio was assigned to one of three
categories and recorded on a Portfolio Data Form:

Workbook activities: these were activities completed within the
workbooks themsdves. All possible activities within one
workbook section (e.g., al exerciseson a“How To” article) were
counted as one activity. Only activities in which the student had
done mogt or al of the work were counted.

Workbook-inspired activities: this category encompassed activities
presented in the workbooks but requiring work (usudly writing)
outside the pages of the workbook. Mogt of the itemsin this
category slemmed from workbook ingtructionsto “save thisto

your portfolio.”

Unique activities: these were activities not prompted by the
workbook in any way. Unique activities were differentiated from
workbook-inspired activities through the use of cover sheets. If
the assgnment was labeled on the cover note as a unique activity,
it was counted as such. If no cover note was attached to the
assgnment, the analyst would review the workbook assignments
and content to decide whether the entry was a workbook-inspired
assgnment.

Table 4.9 presents detail s about the contents of the participants portfolios. Itis
interesting to note that there was little difference between the average number of
workbook-based portfolio activities in the Home (24) and Outreach (22) portfolios. Both
groups gppear to have utilized the workbooks somewhat regularly, completing many of
the suggested activities. Thisis not unexpected, as completing a least some of the
workbooks, was one of the expectations — and a condition for recelving the incentive -

St out a the beginning of the study.
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In both the Home and Outreach studies, participants were less likely to engage in
workbook-ingpired activities than they were to complete exercises within the workbooks
(an average of 9 for the Home participants and 10 for the Outreach participants). This
finding is not surprising snce most of the workbook-ingpired activities involved more
time-consuming exercises than did the workbooks. The mgority of workbook-inspired
activities centered on three different categories: writing, math, and persond dictionary.
Participants wrote a variety of brief letters to family members and friends aswell as
business letters elther requesting some sort of service or complaining about a problem.
Participants poetry covered severa themes, most notably, love. Their essays covered a
wide range of topics and included responsesto literature, autobiographica sketches,
ingructiona pieces (e.g., how to fix something), and persona experiences. There were
very few examples of unique activitiesin the participants portfolios. The few unique
activitiesincluded were most likely to be GED-based math exercises and writing
activities (essays, letters, poems, reflective writing). However, for the most part, sudents
did not put anything in their portfolio that did not have TV411 asitsimpetus.

In both the Home View and Outreach pilots, student texts included in the portfolios
were generaly brief (1/2 to 1 page), reflected smple sentence structure, and dedlt with a
gngleidea. Almogt dl texts were hand written. Only asmdl portion of sudents choseto
revise ther texts, unlessthey were asked to do so (e.g., “First Draft” assignment).
Students appeared to understand the revision process largely in terms of recopying for
neatness and/or correcting spelling and punctuation errors. 1t should be noted that neither
the TV 411 videos nor the workbooks provide specific instruction on content revison and
that the structure of the intervention did not provide for student training in this area.
Thus, it would have been surprising to see sudents make anything more than the most
basic of revisons of their work.

Table4.9 Portfolio Contents by Type

Average Range
Activity Outreach Home Outreach Home

Exercisesinthe
Workbook 22 (44%)* 24 (48%0)* 6-32 4-38
(50 possible)
Not in the Workbook

Workbook-Inspired 9 10 1-23 0-25

Unrelated to the

Workbook 2 ! 0-6 0-6

* Percent of the total possible: 50

Student portfolios were examined to determine whether each portfolio had a
specific focus in the type of work that a student chose to include. Most students chose to
focus on either writing or math in their portfolio activities. In the Outreach study, eight
students chose to focus on writing and various forms of socid, business, and persona
communications; two students concentrated on math. The remaining student portfolios
elither covered arange of literacy skills and topics or were too brief to categorize. The
Home View students' portfolios were divided between those that revealed no particular
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focus (for reasons mentioned above) and writing behaviors and communications. These
findings suggest that most students used their portfolios as a means of honing specific
skills or aress of interest to them.

An examination of the portfolios indicates that the TV 411 series prompted
participants to engage in activities they otherwise would not have done. In the exit
interview, students were asked the question Are there items in your portfolio that
represent something you would not have done, or would not have done as well, before
taking this course? Eleven of the 14 Outreach study students (79%) and dl of the Home
Study students responded affirmatively. When asked to identify what that item was, all
students selected ether aworkbook or writing activity. The largest proportion of both
Home Study (63%) and Outreach students (46%) reported they had chosen that activity
precisely because it was something they had not tried before.

Participants were also asked to identify the ingpiration for the piece they selected.
Learnersin the Outreach study were dmost evenly divided as to whether they had been
inspired by the videos or by the workbooks. In contrast, dightly more than haf of the
Home study participant reported that the workbook was the impetus for the activity,
while only 22% attributed the activity to the video or anon-TV411 related source.

Overdl, the Outreach and Home View portfolios showed smilar patterns of
content, focus, and developmentd levels (Smple sentence Structure, brief, dedling with a
sngleides) of student work. One surprising finding concernsthe lack of differencein
content and amount of work between student portfoliosin the two studies. Researchers
anticipated the Outreach student portfolios would generaly be richer compilations, given
the additiona support and emphasis placed on the portfolios by the Outreach tutor. The
reasons for the smilaritiesin the portfolios are not clear, but may reflect akey difficulty
in indituting a portfolio system—the need for extensve training in waysto reflect on
one' s own work and learn from that reflection.

Knowledge of Concepts Taught on TV411

The content andysis identified the most prominent facts and skills taught in the
shows and workbooks. A multiple-choice, short-answer test was constructed to measure
knowledge of these concepts. Participants completed these tests both before they started
the intervention and again & its completion. The complete data on test performance can
be found at the end of this section. Tables 4.10 and 4.11 below summarize the data.

The mathematics content in these eight showsis quite smal. There are three
concepts: (1) numeric literacy as represented by a segment (and workbook exercise) on
understanding the various entries on a paycheck stub, (2) how to calculate an average and
(3) how to calculate a percentage. (The complete test can be found in the Measurement
Appendix, bound separately). At thetime of the pretest, Home View participants got
81% of the test items correct; at the posttest they got 82% correct. All the movement was
accounted for by asmal amount of learning regarding calculaion of an average. Some
of this may be attributed to a“ceiling effect,” that is, the Home View participants knew
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most of the numericd literacy sKkills a the start of the study. However, evenin cases
when there was room for improvement (e.g., percentages), the Home View students did
not post any gains. This suggests the difficulty of presenting complex mathemetical

skillsin an informd ingructionad modd. The Outreach students showed adightly

greater increase. Outreach participants averaged atotal score of 75% at the pretest and
83% at the posttest—an 8% increase. The increase was accounted for by learning in both
averages and percents.

Table 4.10 Summary of Pre-Post Mathematics Testing

Home Outreach
(% Correct) (% Correct)
Total Score (20 items) Pre 81% - Post 82% Pre 75% - Post 83%
SUBSCALES
Numeric Literacy (12 items) no movement no movement
Percents (4 items) no movement Pre 30% - Post 39%
Averages (4 items) Pre 53% - Post 67% Pre 63% - Post 77%

A second content areaincludes severd structural aspects of words. These include
prefixes and suffixes, aswell as synonyms and antonyms. In the TV411 videos these are
presented in the context of explaining how to decode words. One other topic is how to
useadictionary. Nineteen test items were developed to assess knowledge of these
topics. Thetest wastitled “Word Work.”

Thetest results are shown in Table 4.11. Home viewers knew much of the content
at the basdline; their total score averaged 81%. On the posttest the total score averaged
three percentage points higher: 84%. Looking a the components of the test, the
movement can be attributed to learning more about antonyms and suffixes.

For those in the Outreach modd the gains were much larger. They averaged 66%
on the pretest and 85% on the posttest. This 19% gain can be attributed to learning across
al of the sub-test areas except synonyms.
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Table 4.11 Summary of Pre-Post Word Work Test

Home
(% Correct)

Outreach
(% Correct)

Total Score (19 items)
SUBSCALES

Prefixes

Suffixes

Synonyms
Antonyms

Using a Dictionary

Pre 81% - Post 84%

no movement
Pre 81% - Post 89%

no movement
Pre 64% - Post 78%

dropin score

Pre 66% - Post 85%

Pre 57% - Post 91%
Pre 54% - Post 84%
no movement
Pre 66% - Post 79%
Pre 70% - Post 79%

Generdly spesking, participants knew much of the factua materid and skills
presented in TV411 before they began viewing. But there was ill room for
improvement. The Home viewers got one more item correct for suffixes and antonyms.
Outreach participants showed greater improvement.  They got one more item correct on
eech of thefollowing topics prefixes, suffixes, antonyms and how to use a dictionary.
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Table4.12 Math and Word WorkTest Scores for Home View

Total Pretest  Post Pre As Postas %lncr
Test Items N Score  Score Diff % Tot % Tot /Dec Sig.
MATHEMATICS
Total Score 20 9 1611 1633 022 81% 82% 1% 0.760
Subscales
Numeric Literacy 12 9 11.89 115 -033 9% %% -3% 0.195
Percents 4 9 211 211 0.00 53% 53% 0% 1.000
Averages 4 9 211 267 0.56 53% 67% 14% 0.051
WORD WORK
Total Score 19 9 14.56 1511 055 % 80% 3% 0.276
Subscales
Prefixes* 4 9 3.56 344 -0.12 8% 86% -3% 0.347
Suffixes 4 9 322 356 0.34 81% 8% 8% 0.195
Synonyms 3 9 211 211 0.00 0% 70% 0%
Antonyms 4 9 256 311 0.55 64% 78% 14% 0.169
Dictionary 4 9 311 289 -0.22 8% 2% -6% 0.169
Table 4.13 Math and Word WorkTest Scores for Outreach
Post %
Total Pretest  Post Pre as as Incr/
Test Items N Score  Score Diff %Tot %Tot Decr Sig.
MATHEMATICS
Total Score 20 14 15.00 16.64 164 7% 83% 11% 0.760
Subscales
Numeric Literacy 12 14 11.29 12.00 0.71 9%  100% 6% 0.195
Percents 4 14 121 157 0.36 30% 3% 30% 1.000
Averages 4 14 250 307 0.57 63% 7% 23% 0.051
WORD WORK
Total Score 19 14 1179 1529 350 66% 85% 30% 0.000
Subscales
Prefixes* 4 14 229 364 135 57% 91% 5%% 0.003
Suffixes 4 14 214 3.36 122 54% 84% 57% 0.002
Synonyms 3 14 193 2.00 0.07 64% 67% 1% 0.583
Antonyms 4 14 264 314 050 66% 7% 1% 0.131
Dictionary 4 14 279 314 0.35 70% % 13% 0.239
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Differences By Learning Support

A centrd question in this research effort isthis Do the outcomes vary by the
amount of support learners received? All of the Home View learners recaived virtudly
no support. Outreach students received varying levels of support according to the choices
they made regarding using the tutor. In Chapter 3 we describe three different levels of
tutorial use: low, medium, and high. The low group dmost never asked for help, and
never came to office hours. They did receive asmall amount of tutoria support over the
phone, and therefore received more support than those who smply viewed at home. The
medium group asked for help four out of the eight weeks they were cdled and received
an average of 1.2 hours of hep. The high group asked for help six out of the eight weeks
and received an average of six hours of help. For each of these four groups we repested
the andyses described earlier in this chapter. The results are summarized below.

Literacy Activities. There were no differences in the expectations to perform the
many literacy activities modeled on TV411.

Confidence in Literacy Skills. To addressthis question we examined the response
to the questions on overdl confidence asked at the exit interview. There were no
differences for confidence in reading or writing. But there was a difference for

confidence in mathematics. Thisis reasonable, given the tutor’ s report that students most
often asked for help in this subject.

Percent More Confident in Math
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Knowledge of Math Concepts. For mathematics knowledge, the biggest gains
were for those in the low and medium tutoring groups (see the chart below). There was
no improvement for those in the home-view group, but dso no improvement for the high

TV411 Home Outreach Pilot Study

tutoring group. This could be because the tutoring of those in the high tutoring group

was around different concepts than were in the test, while the low and medium groups got
their help on those concepts with which were on thetest. But thisis Smply speculation;
the needed andlysis to evauate this hypothesis is more fine-grained than is possible with

the available information.
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Knowledge of Word Work Concepts. Performance on the Word Work test
profited much more from tutoring, and in ways that one would expect (see chart below).
Home viewers, with no support, showed very little improvement. Those in the both the
medium and high tutoring groups showed large increases, while those in the low tutoring
group showed an improvement of about haf this amount.

Word Work Total By Learning Support
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All in dl, the data supports the notion that level of support does influence the
outcomes of participation in TV411. But the waysin which it works are not fully
understood. Given the rdaively low levels of support provided in this eight-week
program alonger effort might show alarger effect.
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Differences By Reading Level

How well does TV411 work for learners with different reading ability? In this
section we andyze the outcome measures by reading level of the learners. Before
presenting the results we need to consider two issues discussed earlier: the reading level
of the TV411 materids and the reading level of the learnersin the sudy. ALMA targets
TV411 at learners reading at the 5" — 8" grade level. Thisisavery narrow range, and it
is not possible to prepare materials that are consstently written at just thisleve. Indeed,
our analyss of the print materias usng the Flesch-Kincaid readability measure reveded
that the text in the TV 411 workbooks range in difficulty between fourth and twelfth grade
reading level. An additiond issueisthat assessing student reeding leve isvery
imprecise. While we have characterized each of the learnersin this study using what we
judge to be the best available measure, we know that there is probably some error in our
classfication of learners.

For these andlyses learners were grouped into four categories as shown in Table
4.16 below.

Table4.16 Reading Levds of the Combined Home and Outreach Samples

Category Reading Level Range No. of Learners
1 39— 4" Grade 5
2 5" Grade 4
3 6" — 8" Grade 5
4 9" Grade and Higher 9
Total 23

The andyses show that those outside the target reading range do aswell or better
than those in the target range on the mgor outcome measures. The relevant charts appear
below. Those above and below the target range improved as much on the Word Work
test asdid those in the target range. Of great interest is the fact that dl of those reading at
the Grade 3-5 leve sad their confidence in reading had improved over the eight weeks.
Smaller proportions of the target range and above groups expressed increased confidence.
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Word Work Total By Reading Level
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Performance on the mathematics test was not associated with reading level, and
neither were expectations to perform literacy activities after the project was over. In

generd it can be said that TV411 worked equaly well for learners testing below and
above the target specifications.
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Summary of Findings

TV411 Home Outreach Pilot Study

Thefollowing table presents a summary of the findings reported in this chapter. It
shows that the TV411 Home View and Outreach interventions influenced students
confidence and their plans for further education. 1t dso shows the gainsthey madein the
areas of literacy behaviors, math knowledge and word work knowledge.

Table 4.14 Impact Summary

Impact Area Home View Outreach
Literacy Behaviors Averageincrease pre to post: Average increase pre to post:
+2% +9%
Notable Notable
Write apoem (46%) Write a poem (24%)
Personal writing —(13%)
L etter to acompany (17%)
Write an essay (42%)
Prepare a Resume (15%)
Confidence Average 17% increase in items Average 14% increase in items

with low initial confidence:
reading and writing yes, math no

with low initial confidence:
reading, writing, & math

Education Plans

> 1/2 added plans to pursue more
education

> 1/2 added plans to pursue more
education

Portfolios (Workbook
Exercises Plus Independent

Work

Completed about 1/2 of the 50
workbook exercises.

11 independent pieces, about 1
page each. Participants say that
one pieceisnovel for them.

Completed about 1/2 of the 50
workbook exercises.

11 independent pieces, about 1
page each. Participants say that
one pieceisnovel for them.

Math Knowledge High pretest score; slight gain for | High pretest score; small gainin
averages percents; large gainsin averages
Word Work Knowledge High pretest score; very little Medium pretest score; large gain

gain. Only antonymsimprove

in al areas except synonyms

Table 4.15 Impact Summary by Learning Support* and Reading Level**

Impact Area

Learning Support

Reading Level

Literacy Activities

No differences

No differences

Confidence

Confidence in math higher for
those receiving the most support

Confidencein reading increased
most for those with the lowest
reading scores at intake

Math Knowledge

No differences

No differences

‘Word Work Knowledge

Higher gains for those with most
support

No differences

* Learning Support: Home View, no support; outreach, low use of tutor, medium use, high use
** Reading Level: Grades 3-4, 5, 6-8, 9+
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Participant Profiles

To provide a more complete fed for the impact of TV411 on the participants’ lives,
brief profiles of many of the Home and Outreach study participants are included below.
It isimportant to note that due to the nature of this study, 1SR staff had little contact with
these participants, so our knowledge of their livesisfairly limited. However, what we did
learn from them, and about them, offers additiond insght into their responsesto the
Home and Outreach approaches and to TV411.

Profiles of the Home Study participants are based upon the information participants
shared with us during the basdine interview, exit interview and refresher mesting. In
addition, an examination of participants portfolios helped provide inaghts for
composing these profiles. Profiles of the Outreach participants are based upon
information provided in the two interviews, portfolio contents, records of tutoring
sessions and phone contacts with the tutor, and the reflections of the tutor, Linda Cowsen.

Because there are so few Home Study participants (five in Detroit and four in New
Y ork), profiles were compiled on each student. Half of the 14 Outreach participants are
profiled in thisreport. Names of dl participants have been changed.

Detroit Home Study

All of the five participants who finished the Detroit phase of the Home Study had
positive reactions to the program.

Jackie is a 42-year-old African American woman. She had
contacted her local school digtrict about taking GED classes, but
testing indicated she was not yet & the level where she would
likely succeed. The digtrict referred Jackie to our program. She
was unemployed at the start of the study, but has a history of
employment. Her god isto obtain both her GED and her
cosmetology license. She has a strong extended family support,
and in fact, encouraged her 19-year-old nephew to participate in
the program. Jackie threw hersdf into the program enthusiagtically
and did agreat dedl of work in the workbooks, athough she did
very few of the writing assgnments. After completing the TV411
course Jeckie reported having much more confidence about
pursuing her GED. At the exit interview, she asked if we could
provide her with an extra set of workbooks because she wanted her
niece to go through the program.

Jamd isa 19-year-old African- American male. Hewas
encouraged to join this project by hisaunt. Jama dropped out of
school primarily because he was bored. He had not made any
efforts to resume his education before garting the TV411 study.
Jama works full time as an unskilled laborer. Hewould like to get
his GED and a better job. Jama reported that the writing and
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grammar aspects of TV411 were particularly useful for him. His
portfolio included poetry that he had written and of which he was
extremely proud. Jamd indicated that he had not written poetry
before and was surprised to find that he enjoyed doing it.

Mary is a38-year-old Caucasan woman who participated in the
study with her husband, Bobby, aged 41. They have three
children. Mary works full time and isinvolved in her children’s
schoals. She has her high school diploma, but qudified for this
sudy on the basis of a TABE score that indicated she was reading
a only the sxth grade level. Sheisfrustrated at work because she
is unable to get the promotions she wants. Eventudly, she would
liketo goto college. Shefedsthat she needsto make changesin
her life soon, as she sees herself gpproaching 40. Mary did an
extensive amount of writing in her portfolio. She reported thet this
study has given her the impetus to make some of the changes she
has been contemplating.

Bobby isa41-year-old Caucasan mae (married to Mary). Heis
employed and works alot of overtime. He does not have ahigh
school diploma. Bobby seemed somewhat skeptica of the program
at the start. However, it appeared to have a profound impact on
him. He began writing songs, something he said he has not done
since high school. Bobby’ s attitude changed, and at the end of the
program he seemed enthusiagtic about continuing his education.

He reported that the program has motivated him to make changes
and convinced him that it is possible for him to succeed in doing

0.

Robertais a 33-year-old Caucasan woman. Sheisavolunteer at
the Head Start program her child attends. She lives with her
mother and isa single parent (her writings talk frequently of
struggles with her ex-husband). Roberta has multiple hedth
problems and reports that life is difficult for her. She wantsto
improve hersaf and looks forward to better times. She used the
TV411 materias conscientioudy. Robertadid agreat ded of
writing in her portfolio and fdt that she made progressin both
reading and writing during the course of the study.

New York Home Study

Some participants in the New Y ork Home Study had positive reactions to the
TV411 project, but othersfelt it failed to meet their educationa needs.

Joeisa33-year-old mde. Heismarried and worksfull time. He
was not satisfied with the Home study program. He indicated that
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he needed someone to answer his questions and to talk to about
what he saw. Joe claims he was unable to concentrate working on
hisown, a home. He has no plansto continue his schooling or
look for anew job. He reportsthat his confidence in reading,
writing and math was unchanged as aresult of the TV411 Home

Study.

Dianeis a 39-year-old single woman, who reports having been
diagnosed with dydexiaasachild. Diane reports that the study
helped her learn how to motivate herself more effectivdy. She
reports increased confidence in reading and writing, but clamsto
dill didike math. She currently volunteers a a community
organization and would like to get ajob there. Sheredlizes she
will need her GED and some computer skillsto get aposition
there, but was unclear on whether or not she would actively take
the steps to achieve those goals.

Janelleis a51-year-old woman. Sheis divorced and was not
working at the time of the study. She reports that the program
helped her killsin reading, writing, math, as well as help build her
confidence. She reports, with some surprise, that sheis now
writing poems. Among things she learned, Jandlle lists keeping a
journd, writing a letter, reading amap, and not putting herself
down. She wantsto continue with school and get her GED.

Ling isa46-year-old snglewoman. She liked the programs
because they made the subjects fun to learn about. TV411 taught
her the importance of writing alot in order to improve your
writing; her portfolio included many writing assgnments. Ling
reports that as aresult of being in this sudy, she has made a
commitment to sudying and now wantsto get her GED. She
would like to eventualy get computer training and get ajob in the
computer field.

New York Outreach

The Outreach approach appeared to be quite successful for many participants, but
others seemed to have difficulty with the concept of tutoring combined with working on
their own.

Penny is a single woman; her husband had left her and taken dl the
furniture out of their gpartment. She has 1 adult daughter, who
was just released from jail, and two grandchildren. She did
practicdly everything in workbook and had alarge quantity of
work in her portfolio. Penny took full advantage of the tutoring,
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using it on aregular basis. Thetutor reports that Penny took avery
serious and diligent gpproach to the course. Penny commented
that she learned to St down and work on things by herself during
this project. She currently works as bus driver for autistic children.
Shewould like to work as residentia staff member in agroup
home for autistic children; her god isto get her GED so she can do
that. Shetook the GED test during the summer, but she has not
shared the results with the research Staff.

Julio isayoung Hispanic man. He started the program with
highest reading score of everyone in the group. Although heisthe
youngest child in his family, he has assumed respongibilities for

his extended family. Julio owns abodegain Manhattan. Hewas
trying to go to schoal, run his bodega and be the support person for
hisfamily at the same time; these factors made it difficult for him

to complete dl of the workbook and portfolio activities. The tutor
reported that at their last meeting he was quite upset about not
having doing everything for the course. He cdled the tutor over
the summer for advice in what steps to take next. She referred him
City College' s GED classes, where could take classesin the
morning and work at his bodega later in the day; she doesn’'t know
if he'senrolled thisfdl or not.

Ed isa single man, who was working as a cashier at Wendy's. He
seemed to have agreat dedl of trouble with the concept of the
Outreach program. He didn’t watch the videos before coming to
tutoring, despite numerous attempts to explain the sequence to
him. Hedid very little work in the workbooks and only one piece
of writing during the course of the study. The tutor commented
that his reading level waslow and he would only do work when he
was actudly with her.

Albertisasinglefaher, raisng 2 children, both of whom have
learning disabilities. The tutor suspected that Albert might be
dydexic and referred him to Eingtein for testing. Albertisan
accomplished artist, whose work has been displayed in museum
shows. However, he could not pass art classes because he was
unable to do the required reading. Asthe program progressed, he
redlized that he needed |ess tutoring than he had anticipated. The
tutor agreed, noting that he wanted feedback and attention but
redly didn’'t need much help. His current god isto go to culinary
school and become a chef.

Madlik is a22-year-old man, recently released from prison for
dedling drugs. At the time of the study, he was looking for ajob to
support his wife and preschool son. He reported that he was
motivated to participate in this project both by himsdf and by his
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wife. He reported that he liked the tutoring aspect of the program,
athough he attended only afew sessons. He wants to take the
GED and eventudly get a contractor’s license. The tutor
commented that he had good intentions but seemed to have trouble
following through and making them aredlity.

Teresais a 22-year-old sngle mother with two young children.
She commutes from the Bronx to Manhattan to amenia job to
support her family. She reports that she wants to get a better job
and needs more education in order to do that. Shefelt that
Outreach program was helpful to her. Teresareported that the
tutor was very good and records show she attended severd long
tutoring sessons. At her fina interview she reported being more
confident and noted that now she seesthere is nothing to be afraid
of in returning to school.

Mark isa21 year old who is employed full time a alow paying
job. He recently moved back to the projectsin order to help care
for hismother, whoisill. He had very little work in his portfolio,
did little in the workbooks and rarely attended tutoring sessons.
Mark reported that he found TV411 boring, noting that it covered
skillshe dready has. He indicated that he redlly didn’t learn
anything much from participation in this project.

The adults who participated in the Home and Outreach studies varied in age, gender
and ethnicity. All however, were lacking in the educationa skills needed for them to
improve their lives and improve their employment options. Mogt have familieswho
depend upon them and they often must juggle multiple respongibilities. As such, making
time to further their own education — even when they can see the benefits of doing so —
places additional demands on their dready limited resources. Given the circumstances of
ther lives, it isnot surprising that the TV 411 profiles of adult learners (who faced odds
smilar to their own and succeeded) makes a strong impact on these participants. it
provides them with the hope that they, too, can make these changes and improve their
lives.
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Chapter 5
Lessons from the Pilot Study

The pilot tests provided vaduable information on the implementation and viability of
two types of distance learning models. They have broadened our understanding of some
of the issues related to recruiting and retaining adult learnersin this type of study, and
pointed out some of the issues to be addressed in using distance learning models with
ABE gtudents. They have aso provided information on the benefits — and costs — of usng
atutor in adistance education modd, and ingghts into pragmeatics of making the
connections between the tutor and the student. Findly, the pilot studies have provided
important lessons regarding the use of portfolios in the Home and Outreach models.

Recruiting and Retaining a Sample

The mogt griking element of these pilot tests was the difficulty in firgt recruiting
and then retaining asample. While this was particularly true for the Home View study,
attrition was aso an issue in the Outreach study.  In part, this may smply reflect the
nature of adult education; recruiting students and keegping them in the programisa
concern for dl adult education providers. However, distance learning provides some
additiona challenges to keeping students involved: it requires that the sudent be salf-
motivated, able to function independently, and willing to accept a great ded of
respongbility for hisor her own learning al of which may prove extremdy chdlenging
for many adult learners. Thus, the pilot prompted concerns about how well this
population will function in a program that provides minima externa support, regardless
of the gppedl of the product. This suggests the need to more carefully select the sample.
Aswe have seen, Home View was most effective for students who are somewhat older,
who are employed, and who have structure in their lives. Outreach students were drawn
from ligts of students who were on waiting lists for adult education classes; thus these
students tended to dready be motivated to further their education. In addition, Outreach
students reading at a sixth grade level or higher had greeter likelihood of staying with the
project than did those with lower reading abilities. Future recruiting efforts should be
focused on identifying students who mest these criteria

Another chdlenging aspect of working with these groups of adult learners revolves
around enabling them to complete study activities independently. Many of the
participants lacked the organizationd skills and/or motivation to make the TV411
viewing and related work a priority in their schedules. The pilot test of both models
suggests that this population of learners needs ongoing instruction, structure, and support
in how to maintain an independent learning experience. While most distance learning
programs include an intense period of orientation and many provide intermittent support
throughout the program, they also assume that students possess the skills needed to work
in largdy independent fashion. Thus, this difficulty in Structuring independent work is
likely to be anissuein any distance learning program aimed &t this population.
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Using a Tutor-Supported Model

Offering atutor to support independent learning, as was done in the Outreach
mode, was effective for the students, but labor-intensve for the tutor. To make thistype
of modd work effectively for a group of 25 students, a tutor needs to spend 18 — 20 hours
per week contacting and meeting with them. In this experiment, fully one-quarter of the
tutor’ s time was spent tracking down students to arrange mesting times and get an update
on their progress. Streamlining contact methods and meeting time arrangements would
make this modd more effective. It may be possible to have pre-arranged times for tutor-
student contact to help make the best use of the tutor’ stime.

The amount of time the Outreach mode! requires from the tutor resultsin its being a
costly mode to implement. Our tutor pent 18 — 20 hours aweek on the project. Six
hours of that time was spent making phone contact with students. About 12 hours was
spent providing tutorid services. In contradt, in the facilitated group modd, ateacher
was able to reach 15 students in about 4 hours of contact time per week. In addition, the
facilitator was able to encourage sudents to help one another during the sessions, thus
leveraging her role. The Outreach modd is a sgnificantly more expensive option.

Using Portfolios

The pilot studies raise questions about the use of portfoliosin adistance learning
modd. The portfolio as a device to encourage people to collect and save their work is
useful. But, for the contents of the portfolio to be avehicle for learner reflection on the
qudity of one'swork and the revisions necessary to improve aliteracy product, students
must receive extengve training in how to use a portfolio. They aso need training in the
metacognitive skills required to evauate their own work, because the essence of the
portfolio approach is to reflect on one’ swork and use the reflection for improvement.
ALMA has envisoned portfolios as an integrd eement of their curriculum; indeed the
TVA411 User’s Guide serves as the foundation for portfolio ingtruction in these pilot
dudies. Studentsin the pilot studies did indeed keep portfolios; thet, in and of itsdf, is
noteworthy, asisthe fact that most students reported that at least oneitem in their
portfolio was something they had never attempted before. These findings need to be
tempered however, by the fact that the portfolios were used largely as storage repositories
for workbook and workbook-inspired activities. There wasllittle reflection or evaluation
of the work included in the portfolios. Thus, the portfolio, as used in this study, had only
limited effectiveness either an educationa tool for the student or as aresearch tool for the
evaduators. The concept of how a portfolio might best be utilized in an independent
learning model requires additiona consderation. It may be that despite the best
intentions, portfolios are better suited to ingtructional models that provide more teacher-
student contact.

Recommendations
ALMA has attractive and compdling materias. When adult learnersin the target

audience engage the materids even for areatively short period of time, their attitudes,
behaviors, and knowledge are affected in postive ways. But TV411 is competing for the
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atention of an audience that isill-equipped for independent home study. Many lack the
motivation and skillsto study on their own. They may not possess the independent sudy
skills and reflective ahilities that most distance learning programs assume students have.
Many have afear of failing a learning tasks because of their prior falure a school. They
may work at multiple jobs to make ends meet and they may have children to carefor. On
top of this, TV411is at adisadvantage when it comes to getting the aitention of this
audience in the home setting. While the program could compete favorably for an
audience with many popular entertainment shows, it is not likely to secure the primetime
broadcast dots when it would be easiest to attract the attention of this audience.

For TV411 to successfully reach an audience and be used more widely as a distance
learning tool, additiona effort must be put into new ways to reach and support the target
audience.

Attracting an Audience

The learnersin our studies were obtained through intense recruitment efforts by
loca people and the promise of a $100 reward for participating. Experimentation needs
to be done in ways to attract the attention of both learners and community service
organizations who might bring TV411 to the atention of their clients. How do various
advertising and community outreach strategies work to gain the attention and
commitment of adult learnersto view the TV411 series? ALMA could design a
promotiona campaign with multiple dements— e.g., billboards, radio spats, fliers and
novelties for digtribution in various community gathering places. A trailer segment could
be produced for use with the broadcasts in this community. The segment would
announce incentives to those who cdl atoll-free number. Those who cal would receive
the incentive in return for completing a brief phone interview designed to identify which
of the promotiond dementsthey recal having seen. The results of this sudy would be
useful to ALMA, and to other agenciesinterested in reaching an ABE population.

Preparing ABE Learners for Independent Study

Experiments are dso needed in ways to orient the audience to the essentid dements
of independent study—especidly to the use of a portfolio asalearning device. Another
experiment could be done in which learners participate in an orientation sesson before
beginning to sudy a home. Hereis an example of an orientation sesson. There might be
three sessons, each two hourslong. In the first sesson the audience would view one of
the videos and complete the matching workbook. A facilitator would lead a discusson
and help the audience become skilled at deriving lessons from the materias. In a second
sesson the portfolio could be introduced and learners given a chance to practice aliteracy
skill of their own choosing and sent home with an assgnment based on that skill. In the
third sesson they would discuss the assgnment and revise it as gppropriate to strengthen
it. They would then be shown how the writing and revision activities they had done form
the beginnings of aportfolio. This desgn might be further refined, but it is an example
of the type of training needed to make at-home learning work for this audience.
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Supporting Learners at Home

Additional experiments are dso needed in ways to support learners during the
period they are usng the maerids. There are many posshilities ranging from
encouraging learners to study with peers whom they see regularly to identifying
volunteersin acommunity who would contact learners on aregular basis, providing
encouragement and help as needed. A thorough analysis of the “circle of contacts’ that
exigs for this population could identify agencies, volunteer organizations, and employers
who play arole in these people’ slives. Most of these agencies do not see themsdaves as
having arolein the type of education provided by TV411, but they might be enticed to
play arole. If theroles can be carefully defined, then research could be done on the
effectiveness of those roles in kegping ABE learners committed to the study.
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APPENDIX
TV411 Content Analysis

The content andysis below covers the shows and workbooks included in the 8-week
Home View and Outreach test of TV411. By mutua agreement of ALMA and ISR, shows 1-
4, 7-8, 11, and 13 were an appropriate sampling of the first 13 shows.

Thisandysisis not intended to be a comprehensive decongtruction of TV411 materids.
Rather, it served to identify the mgjor content themes and details in TV411 to guide the
development of measurement. The goa of the measurement is to assess understanding,
beliefs and attitudes related to the content of the series.

After completing our own independent analys's of the content we referred to an
independent content analysis done by the staff at ALMA and concluded that we werein
agreement regarding the mgjor themes of the shows.

Mathematics & Finances

This category includes avariety of basic math activities and problems. Segmertsrely on
direct ingruction in which readers are introduced to the topics, provided with “how to”
ingtructions, and then asked to complete sample problems or activities. Some segments aso
provide modeling on uses of math in everyday activities.

\% Segment Type/Title W Topic
MATH
2 Sports Smarts. Percentages 2 | Percentages: Calculating; changing decimalsinto

percentages, rounding numbers

5 Laverne: Triplets 5 | Real Life Math: word problems using basic math
(addition, subtraction, multiplication)

7 Sports Smarts. Averages 7 | Averages

8 | Chartsand Graphs: functions (chart, bar graph, pie chart)

10 | Popquizz How many zerosina
million

11 | Popquiz: How many feetina

mile
13 | Sports Smarts. Percentages & 13 | Fractions

Fractions

PERSONAL FINANCES
1 Laverne: Pay Stub 1 | Reading aPay Stub: rounding, estimating percentages
10 | Rip Off: Read the Fine Print 10 | Advertisements and the Fine Print: determining costs

with interest rates
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10 | Smartest Moves: Credit Card 10 | Banks and Credit Unions: comparing financial
Offer institutions; how to usean ATM

10 | Lifelines: Family budget 10 | Make aHousehold Budget

11 | Smartest Moves. Leases

Genres & Literacy Resources

Segmentsiin this category introduce viewersto avariety of texts and genres. Using primerily
direct ingtruction, these segments include definitional and procedura information. Segments
explain how to use textud components, familiarize viewers with literacy resources, and

mode the use of genres.

A\ Segment Type/Title W Topic
INTRODUCTION TO GENRES & TYPES OF TEXTS: CONTENT STRUCTURE & USE
Q. Man: Thesaurus Brush Up: Creating apersonal dictionary & thesaurus
3 Lifdines: Medical Bible 3 | Preparefor aDoctor’s Visit: information to compile prior
to visit; day of visit activities; creating a medical
bible/journal
4 | Read All About It: paging through newspaper. Discusses
different sections of a newspaper.
5 | Reference Books: types of and their functions
7 | Dictionary: How to use
7 | QMan: Reading a Map 11 | Reading a Road Map: structure, content, location of
information, symbols
8 | Q. Man: Using aPhone Book
10 | Advertisements (alsoin M/F)
11 | Agent Know How: Using an
Atlas
All Book Club segments: Segments titled “ Good Reading and Good Writing”
different types of literature and (poetry, song lyrics, short stories, novel excerpts, student
literary forms writing, etc.)
“Words Behind the Music”
(Franti, Baca, Snow, Blades)
LITERACY RESOURCES AND HOW TO ACCESS THEM
2 | Agent Know How: Library
Cards
2 | Street Beat: Personal
Dictionary
5 | Agent Know How: Ask the
Librarian
11 | Bookstoresand Libraries: types of texts available at
bookstores; types of materials available at libraries
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13 | Q. Man: Researchinthe
Library
USE OF TEXTS AND PARTS OF TEXTS
7 | Dictionary Cinema: Looking
up aWord
8 | Dictionary Cinema: Looking 8 | Using atable of contents and an index
up aWord
13 | Street Beat: Filling Out Forms | 13 | Business Letters
13 | Laverne: Credit Card
Application
13 | Lifdines Citizenship
Application

Reading Behaviors & Strategies for Engaging Texts

These segments include both modeling and direct instruction in the strategies and behaviors good
readers use to gain meaning and enjoyment from texts.

A% Segment Type/Title w Topic
3 | Reflections: John Zickefoose 3 | Understanding Hard Words: How to use parts of word
(prefix, suffix, root) and context to figure out aword
4 | Q. Man: Ambiguity 4 | Develop aReading Routine: highlighting and note-
taking; comprehension questions
4 | Milestones. Sheila Greene 4 | Meet SheilaGreene
4 | Book Club: Like Water for
Chocolate
4 | Reflections. Kathy Bates
5 | Book Club: 7 Know Why the S | I Know Why the Caged Bird Sings. interest and
Caged Bird Sings comprehension questions, vocabulary
5 Reflections: Enrique Ramirez 5 | Choose a*“Good Read”: Tips for determining whether a
text will be of interest
11 | Q. Man: Taking a Test 8 | Take a Test: get info; practice; time; study and test-
taking tips; types of tests and test formats
10 | Book Club: Working
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Writing Behaviors & Strategies for Creating Texts

Segments in this content area focus on exposing learners to a variety of genres and purposes
for writing. Included in this area are segments exploring the writing process and reasons for
writing. Both modeing and direct ingtruction are employed.

A\ Segment Type/Title W Topic
1 Words Behind the Music: 1 | WordsBehind the Music: Michael Franti
Michael Franti

2 Write Now: Getting Started with 2 | Writing First Drafts: strategiesfor beginning to comp ose
Writing including freewriting, topic lists, diagramming, possible
opening sentences

2 | Making an Editing Checklist: components of—
punctuation, spelling, grammar

3 Words Behind the Music. P. 3 M eet Phoebe Snow
Snow

4 | Write Now: Imagesand Details

7 | All Write: Student Writers 7 | Storiesby Student Learners
8 Write Now: Letters and

Memories
11 | Words Behind the Music: R.

Blades

13 | Making Revisions: Adding to writing; editing;
substituting words or phrases; changing the order;
starting over; combining

13 | Proofreading

13 | Summarizing
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Writing as Social, Business, or Personal Communication

This content area includes segments on using writing for persona or socid reasons aswell as
for business purposes. Both modeling and direct ingtruction are used in these segments.

v Segment Type/Title W Topic
1 Personal Portfolio: Job
Search/Dossiers
3 Personal Portfolio: Data Sheet
4 Street Beats: Journal 7 | Keeping aJournal: reflecting onyour life, solving a
problem, making a decision, setting agoal

4 | Writing Personal Letters; tone, content, structure
5 | Resume: description of components

7 | All Write: Student Writers 7 | Stories by Student Writers

8 Personal Portfolio: Cover Letters
13 | Three Types of Business L etters: complaint, cover, and

information

Mechanics of Writing

This content arealincludes “how to” and listing activities designed to help learners improve
their spelling and punctuation, understand word origins and types, and expand their

vocabulary.
A\ Segment Type/Title W Topic
1 | Improve Your Spelling: waysto practice spelling
1 | Making aPersonal Dictionary and Thesaurus
2 Q. Man: Apostrophes 2 | Apostrophes: how to use
2 Street Beat: Personal Dictionary
2 Pop Quiz: Antonyms
3 Q. Man: Prefixes
3 | Word Up: Compound Words &
Phrases
4 | Word Up: Transitions 4 | Transitions: Definitions of and examples
5 Q. Man: Suffixes
7 | Get the Connotations
8 | Where Do the Periods Go?
10 | Q. Man: Pronounsand Verbs 10 | Wordsthat Are Often misspelled: List of words
11 | Subject-Verb Agreement: What Is1t?
13 | Word Up: Metaphorsand Similes | 13 | Summarizing
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Life Skills

This content area covers a variety of persond topics from medica issues to finances and
family development. Segments focus on red-lifeissues and activities that are likely relevant
to adult learners.

A\ Segment Type/Title W Topic
FAMILY AND SELF DEVELOPMENT
1 Personal Portfolio Data Sheet: 1 Learn about Yourself: personal desciptors,
compiling adossier accomplishments, areas for improvement, challenges,
“do overs,” decision making (lists
2 Agent Know How: Library Card
3 Personal Portfolio: Data Sheet: 3 Personal Data Form: educational record; skills,
skills, interests inventory interests and hobbies
development
3 What's Y our Leamning Style?: checklist to uncover
which learning style(s) suit an individual
11 Create aFamily Album: tipsfor making an album;
journal entriesfor album
11 Keeping the peace: getting along w/children; list of 10
things to handle arguments; role playing
13 Lifelines: Citizenship
Application
MEDICAL/HEALTH
3 Lifdines: Medical Bible 3 | Preparefor aDoctor’s Visit: information to write down
before visit; day of visit activities; creating a medical
bible/journal
5 Agent Know How: Ask the
Librarian
5 Lifelines: Baby on the Way
8 Lifelines: Diabetes
8 Laverne: Food Labels 8 | Food Labels
FINANCE
1 Laverne: Pay Stub 1 | Reading aPay Stub and estimating percentages
10 | Read the Fine Print (asterisks) 10 | Advertisements and the Fine Print: figuring out costs
w/interest rates. Isit really abargain?
10 | Lifelines: Family Budget 10 | Make a Household Budget: steps
10 | Smartest Moves: Credit Card
Offer
10 | Street Beat: Saving Money 10 | Banksand Credit Unions. comparing financial
institutions; how to usean ATM
11 | Smartest Moves: Leases
13 | Laverne: Credit Card
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Applications |

JOB

1 Personal Portfolio: Job Search
Dossier

Super Models: Resumes

Reading & Learning New Words

These segments introduce new vocabulary and ways of increasing vocabulary through
learning about compound words, prefixes, synonyms, etc. Segments rely primarily on direct

ingruction.
A\ Segment Type/Title W Topic

1 | Word Up: Antonyms

2 Pop Quiz: Antonyms

3 | Word Up: Compound Words and 3 | Understanding hard words:. prefixes, suffixes, context

Phrases

3 Q. Man: Prefixes

5 Q. Man: Suffixes
7 | Getthe Connotation: definition of
10 | Wordsthat Are Often Misspelled

Dictionary Cinema: Multiple
Meanings

All Buzz Words

Modeling of Literacy Behaviors, Strategies, & Successes

These segments provide modes of adults successfully employing arange of literacy
behaviors. These segments provide both specific skills and mativation for the adult learner.

\% Segment Type/Title W Topic

1 Milestones: Dallas Farmer 1 | People DallasFarmer

2 Milestones: Jimmy S. Baca 2 | People: Jimmy Baca: poet

4 Milestones. Sheila Greene People: Sheila Greene: travel agent

5 | Peoplee MayaAngelou: writer

7 Milestones: Esperanza Corez 7 | People: EsperanzaCortez: artist

7 | All Write: Student Writers 7 | Students: All Write

11 | Milestones: Hilda Armendariz 11 | People: Hilda Armendariz: parent
13 | Milestones: ResonjaWilloughby 13 | People: ResonjaWilloughby
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